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Abstract
This Training Course-Linked Capstone (CLC) is an analysis of the reflective practitioner’s
design on inclusive and sustainable development workshops for World Learning. The
analysis focuses on integrating the pedagogical approaches of experiential learning, engaged
pedagogy and social justice frameworks. The reflective practitioner asks: With his/her
participants, how can a trainer/facilitator co-create an inclusive and sustainable learning
environment for an inclusive and sustainable development workshop? How can a
trainer/facilitator embrace principles of inclusion and sustainability and make sure from the
beginning that the process of designing and facilitating the workshop is experiential,
democratic, participatory, engaged, and dialectically based education and adult learning?
These questions were examined through experiential learning theory, engaged pedagogy and
social justice pedagogy, inclusion and sustainability principles and the analysis of the
practitioner’s design work and facilitation of the workshop. The CLC also identifies
opportunities and challenges training practitioners face in designing and facilitating inclusive
and sustainable development workshops.

Keywords: inclusive development, sustainable development, inclusion, sustainability,
experiential learning, engaged pedagogy, social justice pedagogy
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Introduction and Trainer Background
My passion to be a teacher, educator or trainer rooted when I was very young in my
teenage years after I graduated from high school. I still remember the first time I started
teaching. It was in one summer. Shan Literature and Culture Association in my hometown
Nam Kham township, Shan State, opened summer classes for students and adults who were
working-class people to learn Shan language, which was my native language. Because Shan
people, who have the second largest population after Burmese in Myanmar, as well as other
ethnic nationalities are not allowed to teach their own languages in public schools
administered by the then military government, they have to preserve their own languages and
cultures by providing free summer classes during the schools officially closed.
For a teenager who just recently passed sixteen and the matriculation exams, I
volunteered to teach Shan language especially reading and writing in those summer classes.
As a young teacher, I was not sure where I got my confidence from and why I thought I could
teach. Most of my students at that time were older than me. I did what I thought every teacher
was supposed to do: Teach as one was taught!
As I thought I would be able to “transfer my knowledge” according to Paulo Freire’s
words, to my students, there would be no problem for me to teach. I would hold a textbook
and go into the classes and then write the lessons that I was going to teach on a blackboard.
Students were to copy every single word I wrote on the blackboard into their exercise books.
After that I would chant and read those words out loud. Then I would explain the meaning of
those words often time by giving examples that students could relate to. Students would chant
and read out loud after me and I would make sure they pronounced those words correctly.
After three or four times, those students would be able to read those lessons out loud without
any assistance from the teacher. How well students learned was evaluated in the final exam,
where they put down every single word they memorized from the texts. That was how I
5
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taught for my first profession as a teacher. According to Freire, I taught by using a “banking
system” since I was taught that way. That was the only way we learned how to teach.
After I passed my high school, I continued my higher education by enrolling in a
Government Technology Institute (GTI) and studied civil engineering for two years. I recall
that I was not interested in the field because I was never satisfied with the school systems and
the quality of those teachers who taught us, again by using a “banking system”. The thing
was, those of my teachers at that time were also taught that way by their teachers. I remember
that the purpose of attending university for me at that time was to pass the exams and attain a
diploma certificate. Also, right after I passed my high school, the military government closed
down all universities because of some political situations in Myanmar. I needed to wait for
three years in order to be able to continue my education. And GTI was the only option I had.
After studying civil engineering for two years, I left the school and never used
anything I had learned from that school. I never felt I learned anything from those classes, as
I could not make it meaningful to my life. How was I supposed to learn anything where
students were expected to memorize and write down what they memorized in the exams,
which were the evaluative mechanisms for students’ learning?
After that I went to learn English in Yangon, the former capital city of Myanmar, and
got exposed to different learning and teaching. I attended English classes taught by American
teachers at the American Center, which was managed by the U.S. Embassy in Myanmar. I
learned English for about two years in order for me to be able to communicate in English.
After that I became an English teacher for one year teaching young learners and adults some
Basic English in a local non-formal school in Shan State. Again, I taught as I was taught and I
had no idea why I was doing what I was doing. I just followed the textbooks and teacher
instructions written by some Western academics, who had no idea who my students were.
And I taught them the language that had nothing to do with their lives and that most of them
6
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were not going to use in their lives.
After teaching in that school for one year, I got a chance to go to Yangon again and
attend an intensive English teacher training called Qualification in Language Teaching –
QuiLT, an English teaching certificate program of SIT and World Learning. From that class,
I was introduced to Dewey’s Experiential Learning, Adult Learning, Learning Styles,
Students-Centered and Participatory Approach. That course had transformed me to become a
better teacher.
After that, I continued to attend Training of Trainers –TOT, a three-month intensive
training program provided by World Learning and I became a teacher trainer for one year.
With some of my fellow participants, we founded QuiLT alumni organization and went
across the country to conduct teacher trainings for English teachers from public schools,
monastic schools and other non-formal education sectors. As a teacher trainer, I experienced
teaching based on Experiential Learning Cycle (ELC) and other participatory methods I
learned from QuiLT and TOT.
From that time, I realized that training was my passion. As I loved sharing my
knowledge and loved learning, I always tried to find opportunities to volunteer in conducting
workshops or training for communities whenever I went back to my hometown. Also, I could
say that my paradigm as a trainer has been shifted from traditional teacher-centered to
students-centered.
However, as I had not received any degree for my education yet, I applied for a
scholarship to study at Hong Kong Baptist University (HKBU) in Hong Kong and I got
accepted. I spent three years studying International Journalism for my Bachelor degree. As
my background was training, I felt really frustrated when most of the local professors did not
know how to teach and engage students but just talked and talked for hours while some
students were using their mobile phones and talking to each other.
7
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I was very frustrated in many occasions during lectures and the ways some professors
managed their classrooms. I remember during my first year, in one of my classes, it looked
like a disaster that many students were talking while the professor was lecturing. However,
that professor did not even say anything about it, which made me frustrated but I did not
think I could do anything as a student in that matter.
There was another instance like that in my second year. A professor dismissed four
students from a class because of talking while other students were giving a presentation. The
professor did give a warning first to stop giggling and talking. They happened to talk again
and the professor made them write their names and dismissed them from the class. During my
study in Hong Kong, I noticed that most western foreign teachers or lecturers or professors
were very serious about talking while other people talking. They saw it as very rude and
disrespectful. They would stop teaching whenever they experienced students talking to each
other during lectures.
I was always wondering why those students wanted to talk to each other during
lectures and why they did not know that talking to each other while other people were
speaking was disrespectful and rude. At the same time, as I had experience in conducting
training, I was always wondering what a professor could do to handle these kinds of
situations. Hong Kong is one of the most developed cities in the world. And I could not help
but wonder why some of their young generation who were smart like my classmates did not
even know how people from different cultures pay respect to each other, which was to listen
actively and to not talk while other people were talking.
When I reflected on my experience studying at HKBU, I could relate to bell hooks’
(1994) experience in graduate school when she said she was often bored in classes.
According to hooks (1994), the banking system of education, which was based on the
assumption that memorizing information and regurgitating it represented gaining knowledge
8
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that could be deposited, stored and used at a later date, did not interest her. She said, “The
first paradigm that shaped my pedagogy was the idea that the classroom should be an exciting
place, never boring and if boredom should prevail, then pedagogical strategies were needed
that would intervene, alter, and even disrupt the atmosphere” (p. 7).
After I got a degree in International Journalism from HKBU, I went back to
Myanmar. Although I happened to write journalistically here and there, I did not work fulltime as a journalist. As I knew that training was my passion, I started to work as a Program
Trainer for the Institute for Political and Civic Engagement – iPACE, a program of World
Learning in Myanmar when it started in 2012. I trained with other subject matter experts in
various topics including Democratic Foundations, Transitional Justice, Human Rights and
other civic engagement courses. I continued working as Advocacy and Training Advisor for
iPACE for two years and then as its Associate Director before I came to study at SIT. During
my time with iPACE, I developed and trained multiple times the Training of Trainers for
Civic Educators (TOTCE) course and designed Training of Trainers for Ending GenderBased Violence (TOT for Ending GBV) for the program.
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Learning at SIT Graduate Institute
I had two main objectives coming to study at SIT. First, I wanted to and would still
like to start a non-profit organization focusing on education, training, sustainable social and
economic development. Second, I wanted to and would still like to establish an institute for
different ethnic nationalities and diverse religious groups of Myanmar and provide them
quality education and training on democracy, civic engagement, peace and development. I
believe that through training and exchange between different ethnic and religious
backgrounds, participants will learn from each other and find common ground for a better
future for our country. I believe that they will become active and well-informed citizens, and
participate in decision-making on issues affecting their lives.
My ambition is to be able to create a space where everyone is welcome to come learn
and share about each other’s cultures, languages, beliefs, opinions, perspectives and
worldviews. By talking to each other, exchanging stories including stereotypes, they will be
able to understand the differences and realize the strengths of unity in diversity.
During my time at iPACE, I was exposed to training and working with people from
different backgrounds such as race, gender, sexuality, class, religion, ethnicity and disability.
iPACE’s participants include leaders from political parties, civil society organizations and
other labor activists. They include people with disability (PWD) organizations, LGBTQ
organizations and other ethnic and religious groups. It was a great learning opportunity for
me to work with such diverse groups and that experience has shaped my worldviews about
our differences. Also, my experience in co-leading a workshop on inclusive and sustainable
development using Transforming Agency, Access and Power – TAAP toolkit at iPACE
enhanced my understanding about diversity and inclusion. Since that time, inclusion and
sustainable development have been my areas of interests and I wanted to explore more about
them.
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The values of SIT Graduate Institute were also an important factor that drew me to
come to study at SIT. However, I felt that even an institution like SIT that embraces inclusion
and other values such as experiential education, engaged learning, community, reciprocity,
social justice and sustainability, still struggles to embrace those values. For example, many
students feel excluded from different activities; international students and local students have
totally different experiences and perspectives on the inclusiveness of the school activities. I
also felt something was missing when it came to inclusion but I was not sure what it was.
However, I was sure that there were things that SIT could definitely improve in their
programs. I happened to think a lot about how a professor could ensure that students would
feel acknowledged and feel that they belong. Some classes I enrolled in happened to
disappoint me and brought my memory of studying in Hong Kong back. Again, I happened to
wonder what a professor could do to improve his or her teaching.
Coming to study at SIT with the training and teaching background mentioned above, I
thought that I knew very well how to conduct training using experiential learning
methodology and other participatory approaches for adults while also incorporating diverse
learning styles, for example. I also happened to consider experiential learning theory as the
most important training methodology, as if it were the only methodological rigorous enough
for trainers to use.
However, when I attended Training Design for Experiential Learning (TDEL) in the
first semester, I started to realize that there was so much I still needed to learn in order for me
to become a more effective trainer. The class TDEL offered me an opportunity to learn,
relearn, unlearn and deepen my understanding of the Experiential Learning Cycle (ELC) and
how it related to different learning styles. I also learned more about how to use various
training technologies in different designs to meet different needs of different participants.
Another thing I learned that shifted my worldviews and that I wanted to use for the
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rest of my life as a trainer, as a development practitioner and as a professional in any field
was the concept of “co”. In my training before, I used to have co-trainers but I never thought
that this could and should also apply to my participants. As a trainer, I used to think that I
needed to create an environment for my participants so that they could learn. I always used
one of Albert Einstein’s quotes in my training room, which said, “I cannot teach my pupils. I
can only create an environment in which they can learn.” I would try to create a learning
environment for my participants so that they could learn.
At that time, I believed that only the trainer was responsible for classroom dynamics.
And I did not realize that that very traditional notion that I needed to deconstruct in order for
me as a trainer to co-create a classroom community with my participants. Even though I
might have done some co-creating learning environments, I had never thought that my
participants would play a key role in that co-creating process. However, from TDEL class, I
learned that in order to be effective, we all, including participants, need to co-create that
learning environment. When I reflected on my life as an undergraduate student in Hong Kong
and in Myanmar and in some classes at SIT, I realized that this kind of learning environment
was missing. That has been a very transformative learning for me.
Since that time, the “co” principle has stuck in my mind. Before any training, I think
about how I can co-create our learning environment with the participants and co-trainers I am
going to work with. How can we create co-learning together? How can we co-lead our
initiative? How can we co-create the social change that we want? How can we co-create a
working environment with our colleagues in the workplace?
In the second semester, I enrolled in the Training of Trainers: Ethics and Design
course, which empowered me to move up to another level as a trainer. Despite some
experiences in designing and conducting trainings such as TOT for Civic Educators and other
civic engagement courses using participatory, experiential and adult learning approaches, I
12
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had never learned and thought about training or education pedagogies deeply before. In
addition to experiential learning pedagogy, I became exposed, in TOT: Ethics, to engaged
pedagogy, feminist pedagogy, intercultural competency and social justice frameworks. I also
learned the rationale of using different pedagogies and when and where to embrace them in
training designs. After being introduced to these pedagogies, I could not wait to dig deeper
and apply them in my trainings.
During the TOT class, we discussed so many ethical issues an intercultural trainer
might face. One of the most important things I realized was the neutrality of an educator or
trainer. One of the dilemmas I faced was to what extent a trainer should tell the participants
the answers. I always hesitated to tell my participants my opinions, my standpoints not
because I was leaning about neutrality and tried to show my participants that I was neutral but
because I believed that my participants could find the answers for themselves. I might have
tried to create an experience or environment in which my participants could learn. I might
have thought that here my role as a trainer was to facilitate their learning but not my learning.
However, bell hooks’ (1994) engaged pedagogy does not seek simply to empower
students. She stated, “Any classroom that employs a holistic model of learning will also be a
place where teachers grow, and are empowered by the process” (hooks, 1994, p.21). In
agreeing with hooks, Freire (1998) also said that an educator is being formed and re-formed
as he/she teaches and a student forms him/herself in the learning process. As we learn from
the interaction between students and teachers mediated by the world, “whoever teaches learns
in the act of teaching, and whoever learns teaches in the act of learning” (Freire, 1998, p.31).
From this exploration, I learned that I have to be honest and ethical for my standing in
relation to political, social, and economical issues because teaching is a political act. The
thing is, as a trainer I cannot be separated from the learning process that was co-created with
participants. Therefore, as a trainer I ought to express my opinions, my knowledge so that my
13
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participants can take into consideration in reproducing their knowledge.
Coming to study at SIT and majoring in Sustainable Development, I also wanted to
improve my skills and knowledge about development, systematic project and program
management and my ability to supervise and develop a team of talented trainers, civic
educators and community workers. From the Theory and Practice of Sustainable
Development course, I learned a lot about different theories of sustainable development and
how different scholars utilize different approaches for sustainable development.
One of the definitions that sparked my curiosity and thinking was of Stephen
Viederman’s (2015). He defines sustainability as the following:
Sustainability is a community’s control and prudent use of all forms of capital–
nature’s capital, human capital, human-created capital, social capital, and cultural
capital – to ensure, to the degree possible, that present and future generations can
attain a high degree of economic security and achieve democracy while maintaining
the integrity of the ecological systems upon which all life and all production depends.
(p. 46)
According to Viederman (2015), there are three pillars of sustainability and they are
economic security, ecological integrity and democracy. Not like other definitions, Viederman
(2015) included democracy as an essential pillar. He stated, “Democracy is characterized by
citizen participation in community decision making through democratic processes supported
by appropriate citizen education. Harmony is fostered through efforts to increase equity,
justice, and political, religious, ethnic, racial, cultural, sexual, and gender tolerance”
(Viederman, 2015, p. 48).
Viederman (2015) suggested that it is important to have the envision process, which
can help us to understand our values, individually and as a society. Because envisioning is a
process that must be participatory, it helps us to recognize that priorities may vary given the
level of development of a particular group or community. As a society, we need to have a
common goal or vision for the future. I would argue that in order to have a democracy where
14
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citizen participation is valued, including everyone in the process is essential.
Inclusive development helps development practitioners to make their projects or
programs more inclusive by reflecting on their social identities and their organization’s
identities, analyzing who they consciously or unconsciously marginalize and exclude and
designing and implementing projects inclusively. Sustainable development helps practitioners
to make their projects sustainable and think about the impact and sustainability of their
projects. Therefore, the more the project is inclusive, the more it is sustainable. When I had to
design a course, I immediately decided that I would try to develop a course that can link
inclusion with sustainable development.

15
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Practicum Description
After finishing my on-campus phases, I was trying to look for opportunities where I
could expand my interests of inclusion and sustainable development. After exploring many
practicum opportunities, which almost all of them did not work out, I fortunately landed my
practicum with World Learning. I joined World Learning in Washington D.C and worked as
an Inclusive Development Training Consultant during the Fall 2018.
World Learning is a member of the World Learning Inc. family, which also includes
The Experiment in International Living and School for International Training. World
Learning is an international non-profit and non-governmental organization with about 950
staff worldwide and has offices in 64 countries and has worked in more than 150 countries to
create a more peaceful and just world for 85 years. Its education, development, and exchange
programs help people find their voices, connect with their communities, strengthen the
institutions that form the backbone of a democratic society, and build relationships across
cultures. It supports emerging leaders around the world to tackle critical global issues like
poverty, conflict, and inequality.
World Learning is pursuing a more peaceful and just world through its six program
areas: People-to-People Exchanges, Global Education, Institutional Strengthening, Youth
Workforce and Entrepreneurship, Civic Engagement and TESOL English Teacher Training.
World Learning uses an approach that incorporates five key elements: Experiential Learning,
Leadership Development, Inclusion, Innovation and Grants Management.
As World Learning is dedicated to creating a more peaceful and just world, it strives
to create a working and learning environment that comprises people of many different
backgrounds. The organization places great value on diversity and inclusion. Partnered with
other leading organizations, World Learning initiated and developed TAAP, an inclusive

16
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development toolkit to help development practitioners making their projects, organizations
and communities more inclusive and sustainable.
The role and responsibilities of my practicum were to design a five-day workshop on
inclusive development for civil society organizations by adapting the TAAP toolkit and to
help the TAAP team in developing and facilitating workshops in relation to TAAP for World
Learning’s programs participants. My other responsibilities included assisting in designing
and implementing monitoring and evaluation of TAAP training programs and providing
support to the TAAP Initiative as needed. During my practicum, I co-designed and co-led two
workshops on TAAP with different participants of World Learning’s International Visitor
Leadership Program – IVLP, one from Africa and another from Europe respectively.
From my practicum experience, I learned more about social inclusion in relation to
project cycle management. Also, I enhanced my competence on how to use different
pedagogies and design a workshop from the beginning to the end. I also learned from
different resource persons and experts on curriculum development from World Learning. By
attending staff meetings, webiners, and other opportunities, I was able to build networks with
training and development practitioners locally and internationally. Working with other
multicultural professionals, I also learned a lot how to work efficiently and effectively in
multicultural teams.
After working with World Learning for a few months, developing an inclusive
development workshop and conducting some workshops in relation to inclusion and
sustainable development, I became more interested in this issue and wanted to expand my
curiosity on this matter. Therefore, I decided to incorporate this into my capstone project.

17
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Identifying the CLC
This Training Course-Linked Capstone is to extend the competencies I developed as a
trainer and development practitioner at SIT. I mainly used core competencies from the
courses I attended such as Training Design for Experiential Learning (ICHR 5025), Training
of Trainers: Ethics and Design (ICHR 5410), and Theory and Practice of Sustainable
Development (SDIS 5500). During my TOT: Ethics class, I developed a course that could
link inclusion and sustainable development.
Even though my degree program is Sustainable Development: Advocacy, Leadership
and Social Change, training is also my passion. Therefore, I decided to combine my two
passions: Non-profit Management and Training. I came to study at SIT with the aim of
establishing a training institute providing education and training for Myanmar people.
Therefore, I wanted to combine my two passions and to explore the interdisciplinary aspects
between sustainable development and training. Furthermore, I wanted to link the connection
between the principles of inclusion and sustainability in relation to inclusive and sustainable
development.
Therefore, in this capstone paper, I explored and did research on designing and
facilitating an inclusive and sustainable development workshop. This is based on the analysis
of two designs that I developed for my class assignment of the TOT course and a five-day
workshop design I developed for World Learning.
This capstone paper tries to answer the following questions:
1. With his/her participants, how can a trainer/facilitator co-create an inclusive
and sustainable learning environment for an inclusive and sustainable
development workshop?
2. How can a trainer/facilitator embrace principles of inclusion and
sustainability and make sure from the beginning that the process of designing
and facilitating the workshop is experiential, democratic, participatory,
engaged, and dialectically based education and adult learning?

18
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Inquiry Methodology and Ethical Considerations
Data collection methods: In pursuing my Training CLC, I reflected on my experience in
designing a five-day inclusive and sustainable development workshop for my TOT: Ethics
class assignment and for World Learning. I used my training designs, reflection and
observation notes from short-term workshops I co-led during my practicum and feedback
from my colleagues who were also training practitioners. I also received feedback from some
trainers who borrowed my training design and adapted it for their own workshops.
Approach to analyzing my results: I reflected on and analyzed the results of the mini
workshops I did with World Learning. I highlighted lessons learned, challenges and
opportunities I faced when embracing principles of inclusion and sustainability and training
pedagogies into my workshop design. How do my designs embrace different pedagogies? As
a trainer, what kind of challenges did I face and would have faced in incorporating these
different pedagogies in designing and facilitating inclusive development workshops in the
future? Then I reviewed the literature and training pedagogies to find some answers to those
questions I wanted to do research on.
Ethical issues or practical challenges: As I did not get a chance to implement the whole
workshop using my entire design during my practicum with World Learning, it was
challenging to monitor and measure how successful my design was. However, I cooperated
with World Learning and received some feedback from trainers who borrowed my design and
adapted it for their workshops. This provided me enough data and insights for my analysis of
the designs. Also, I used various literature reviews and pedagogical theories to help analyze
my experience as a workshop designer and facilitator.
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Summary of Inclusive and Sustainable Development Workshop
The inclusive development workshop I designed aims to enhance the capacity of civil
society organizations and leaders who are responsible for designing, implementing,
monitoring, and sustaining impact of development and humanitarian projects for their
organizations. It aims to foster their knowledge, skills, awareness, attitude and language in
relation to inclusive and sustainable development. By participating in this workshop,
participants will explore concepts of inclusion and exclusion, marginalization, social
identities, and learning strategies and approaches to make their projects, organizations and
communities more inclusive and sustainable.
The purpose, goal and objectives of the workshop are as follow:
Purpose:
Goal:
Objectives:

To improve the knowledge, awareness, skills, attitudes and language of
participants in relation to inclusive development.
Participants will deepen their understanding of social inclusion and develop
program design and implementation strategies to make their projects and
organizations more inclusive and sustainable.
By the end of the workshop, participants will be able to
• Reflect, recognize, navigate and explain their unconscious and
conscious biases relating to their social identities
• Describe and articulate what inclusion and exclusion are
• Identify their social identities and their organizations’ social identities
and explain how those identities influence inclusion, marginalization
and exclusion
• Develop a social inclusion analysis for their programmatic activities
• Develop an inclusive design and implementation strategies for their
projects and organizations
• Develop an inclusive monitoring and evaluation plan for their future
projects

The learning outcomes such as Knowledge, Awareness, Skills, Attitude and Language
for the workshop can be located in the design (Appendix A, p. 3). The following session will
only highlight the content areas this workshop aims to cover.
In order to achieve the KASAL learning outcomes, the workshop includes the
following contents:
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1) What is Inclusion/Exclusion?
Participants will experience inclusion and exclusion by participating in a
structured activity called “Dots Activity” (See Appendix A, p. 69). The main aim of
this activity is to allow participants to be aware of “inclusion” and “exclusion”. This
will allow them to experience what it feels like to be part of the “in group” or the “out
group,” i.e. included or excluded. They will also reflect on how they may have
experienced the dynamics of privilege or exclusion in their own lives and their
contexts.
This activity tries to illustrate how people consciously or unconsciously
exclude others who are different from them. Also, it is not difficult for people to relate
in their real lives where, depending on their identities, sometimes they are in a
privileged position and sometimes in an underprivileged position. Literally, all people
face both “inclusion” and “exclusion” at some points in their lives.
Based on their experience in this activity and on their prior knowledge,
participants then discuss and define what Inclusion or Exclusion mean to them. More
or less the definition is like this:
“Inclusion/Social Inclusion is the process of improving the ability, access, dignity,
and opportunity of people, disadvantaged on the basis of social identity, to take part
in society. This process requires changing systems and challenging norms.”
2) Social Identities
Participants will develop their individual and organizational positional
awareness where they fit within society in relation to others, and about who has and
who does not have agency, access, and power.
Participants will look at various levels of their identity. This session allows
participants to reflect on various identities they hold, and whether these identities
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have the potential to “power up” or “power down”. It allows them to inquire and
reflect on which aspects of their identity have been marginalized or excluded and
have less power than others as well as aspects where they have more power and
privilege than others.
Participants will also look at aspects of their organization’s identity that
“power up” and “power down” and how those identities marginalize or exclude. It
allows participants to develop awareness of their organization’s positionality - where
it has more vs. less power and agency.
3) Social Inclusion Analysis
This session allows participants to learn how to undertake a social inclusion
analysis. In order for them to be able to undertake one, they need to clarify the
purpose of their social inclusion analysis, determine what their analysis will focus on,
conduct stakeholder analysis and mapping, and then define and develop questions to
ask for their analysis. Finally, participants will identify respondents and data sources
for their social inclusion analysis.
They will then map the data collected and categorize it into boosters
(indicators that enhance opportunities) and/or barriers for inclusion. They will try to
answer the questions such as who the key actors driving the inclusion, marginalization
or exclusion are. Why are the key actors motivated to drive the inclusion,
marginalization or exclusion? What strategies are key actors using to drive them? etc.
Then they will explore the root causes of the problems and consider ideas
about what can be done to affect the factors of inclusion, marginalization or
exclusion. After that they will identify intervention areas for transformative change.
Participants will identify the intersection of identities and develop a set of findings
and recommendations. They will map intersectionality of identities against an
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inclusion scale, define the key causes of marginalization and exclusion, and then
identify the interventions with the highest likelihood of transformative social change.
After identifying intervention areas, participants will consider priority, timing
and cost to integrate those recommendations into their project design. Then
participants will be introduced to the Theory of Change and they will decide at which
levels of change (e.g. individual, family/community, societal and institutional) their
project is working to address. As inclusive development practitioners, it is important
for participants to have a strong awareness about the power dynamics among various
groups. And their interventions must seek to effect change at different levels.
4) Inclusive Design
In making your project a TAAP Scenario exercise, participants will develop a
description of their project that they want to work on, draft goals and objectives, and
generate strategies related to how their projects can be guided by the five TAAP
principles, which are Incorporate Participatory Approaches, Integrate Sensitivity to
Context, Emphasize Dignity and Agency, Address Power Imbalances, and Think Big
Think the Impossible. They will also explore how they can integrate universal/crossidentities approaches, intersectional approaches and transformative approaches in
designing their projects. Participants will also develop their inclusion-sensitive
workplan that brings in an inclusion lens or to ensure that their workplan reflects
inclusion as an active commitment.
5) Inclusive Implementation
In inclusive implementation sessions, participants will develop a project-level
team culture and capacity for inclusion. They will brainstorm some inclusionsensitive practices in managing inclusive teams, onboarding and recruiting new staff.
Then they will identify methods or strategies to implement those practices in their
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projects.
When working toward inclusive implementation there will be obstacles.
Participants will identify different types of resistance they may face within the
workplace, with partners, or with project participants. Participants will identify where
resistance occurs, why it is occurring, and what mechanisms can be used to counter it.
Participants will then write their own personal social inclusion action plan.
6) Integrating Inclusive Impact and Sustainability
In these sessions, participants will be introduced to inclusive monitoring and
evaluation. They will modify their project indicators so that they become more
inclusive. Participants will analyze the sample results of their projects by asking
different questions and improving them to be more inclusive.
In the final activity, participants will build a system map, which visually
represents the actors and other factors influencing the social inclusion problem that
their projects seek to address. By creating a system map, participants will have a
better understanding of their project’s place within the system of actors and factors
that are barriers and boosters to transformative change that they want to achieve.
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Pedagogical Theories
My pedagogical approaches to designing and facilitating the Inclusive and Sustainable
Development workshop are derived from David Kolb’s (1984) model of Experiential
Learning, bell hooks and Paulo Freire’s Engaged Pedagogy and Social Justice Frameworks.
In this session, I will describe those pedagogies and then explain how I incorporated them
into my designs.
Experiential Learning Theory
In his book Experiential Learning: Experience as the Source of Learning and
Development, David Kolb (1984) proposed a model of experiential learning, in which he
drew upon the foundational work of Kurt Lewin in action research and laboratory training
and related it to the work of John Dewey and Jean Piaget (Brooks-Harris & Stock-Ward,
1999). Kolb’s experiential learning model is a cycle of learning that includes four learning
modes: concrete experience, reflective observation, abstract conceptualization, and active
experimentation. These represent continuums making up the ELC of how we ‘take in’ content
and experience it as well as how we ‘process’ or make sense of what we take in.
According to Brooks-Harris and Stock-Ward (1999), “Kolb’s model is most useful in
our consideration of workshops because it describes both individual learning styles that can
be used to understand workshop participants and a cycle of learning that can be used to
organize workshop activities and facilitations skills” (p.9). The learning styles according to
Kolb are Diverger, Assimilator, Converger and Accommodator and Bernice McCarthy names
them as Imaginative, Analytical, Common Sense and Dynamic learners (Brooks-Harris &
Stock-Ward, 1999). According to Kolb, experiential learning occurs most effectively when
all four learning modes in the cycle of learning are completed.
In experiential learning, a person engages in some activity, looks back at the activity
critically, abstracts some useful insight from the analysis, and puts the result to work through
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a change in behavior (Pfeiffer, 1994). According to Pfeiffer (1994), learning occurs when
individuals adjust or modify their behavior resulted from their awareness and understanding
because of that activity. Therefore, for Pfeiffer, the facilitator’s job is to guide the learning
process and to provide a sound theoretical base from which the participants can obtain
insights and models that they can use in guiding their behavior.
Pfeiffer (1994) proposed five stages of the experiential learning cycle. There are:
1. Experiencing. The actual concrete experience of the activity such as a structured
experience, instrument, role-play, or simulation.
2. Publishing. Participants share or report the observations and reflections generated
by the concrete experience.
3. Processing. In this stage, participants will make the connections to their real-lifeexperience and look for insights and meaning within what has been contributed.
4. Generalizing. Participants will land on significant patterns, principles, truths and
learning from what has been contributed.
5. Applying. The actual future usefulness of what has been learned. Planning on
applying what has been learned in the real world. It may include goal setting,
contracting, and practice sessions.
Engaged Pedagogy
Before coming to study at SIT, in my training practice, I considered experiential
learning was everything as if it was the only training pedagogy. I thought that was the most
important pedagogy and I could conduct any training effectively by using it. However, when
I was introduced to Engaged Pedagogy and Social Justice Frameworks in TOT: Ethics and
Design class, they sparked my interests and inspired me to learn more about them as a trainer.
Dynamic, Exciting and Meaningful
In Teaching to Transgress: Education as the Practice of Freedom, bell hooks (1994)
urges educators to “transgress” conventional educational norms and practices and to create
strategies for making the teaching/learning process more dynamic, exciting, and meaningful
to students. According to hooks (1994), the classroom should never be boring. She said that
critical reflection on her experience as a student in unexciting classrooms enabled her not
only to imagine that the classroom could be exciting but that this excitement could coexist
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with and even stimulate serious intellectual and/or academic engagement. “That excitement
was generated through a collective effort because no matter how eloquent a lecturer or
professor, he or she could seldom generate through his or her actions enough excitement to
create an exciting classroom (hooks, 1994, p. 7).”
Students and teachers are mutually responsible for creating a conducive learning
atmosphere and everyone should contribute as resources for the learning process (hooks,
1994). In order to create an open learning community, everyone’s presence must be valued
and respected. As a classroom community, the capacity to generate excitement is “deeply
affected by our interest in one another, in hearing one another’s voices, in recognizing one
another’s presence.” (hooks, 1994, p 8)
Everyone’s Voices Matter
Engaged pedagogy also means that professor’s voice is not the only account of what
happens in the classroom (hooks, 1994). According to hooks (1994), it necessarily values
students’ expression, perspectives, and lived experiences that they will bring into classroom
discussion. However, professors should not ask students to share confessional narratives that
they themselves are unwilling to share because that could be coercive in terms of exercising
power (hooks, 1994, p 21).
hooks (1994) maintained that in order for both professors and students to grow and be
empowered by the learning process, they must practice being vulnerable in the classroom,
being wholly present in mind, body, and spirit.
Critical Thinking
Another aspect of Engaged Pedagogy is enhancing students’ critical thinking
capacity. Students are much more engaged when they are learning to think critically and
analytically (hook, 1994). The banking system of education, which was based on memorizing
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information and regurgitating it, could not make students interested in the subject matters and
excited about the learning process.
In the banking system of education or authoritarian education, educators mostly use
lectures to transfer their knowledge to students. Most of them never allow students to ask any
questions. And if you are lucky enough, some of them might allow you to ask questions by
the end of their lectures about that knowledge just to clarify their understanding. However,
most authoritarian educators never ask or pose questions to their students so that they could
think critically and find answers for themselves. It is also important that participants not only
learn to think critically and analytically about books, but also about the world they live in.
Multiculturalism
Another component of hooks’ Engaged Pedagogy is embracing multiculturalism,
which acknowledges different ways of being, feeling, and knowing. Namulundah Florence
(1998) summarized that the components of hooks’ engaged pedagogy in different ways
address the issue of student marginality and an alienating curriculum. She stressed that
“hooks’ engaged pedagogy provides an avenue for addressing issues of race, gender, and
class biases in educational settings. Not only do students feel recognized in such venues but
they also are able to unite knowledge learned in the classroom with their lived experience”
(Florence, 1998, p. 129).
hooks (1994) argued that in order to respond to the reality of cultural pluralism, there
should be room for discussion of racism that promote and encourage critical interrogation.
Self-actualization
Education as the practice of freedom, according to hooks (1994), extends the teaching
role beyond the mere sharing of information to a more holistic involvement with students. It
emphasizes well-being, which means that teachers must be actively committed to a process of
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self-actualization that promotes their own well-being if they are to teach in a manner that
empowers students (hooks, 1994).
hooks (1994) believed that educators’ work is not merely to share information but to
share in the intellectual and spiritual growth of the students. She said, “To teach in a manner
that respects and cares for the souls of our students is essential if we are to provide the
necessary conditions where learning can most deeply and intimately begin…” (hooks, 1994).
For hooks, self-actualization should be the goal of the teacher as well as students.
hooks quoted Thich Nhat Hanh who highlighted that the practice of a healer, therapist,
teacher or any helping professional should be directed toward his or herself first, because if
the helper is unhappy, he or she cannot help many people (hooks, 1994). Therefore, hooks
called for professors or teachers to embrace the challenge of self-actualization so that they
would be better able to create pedagogical practices that engage students, providing them
with ways of knowing that enhance their capacity to live fully and deeply.
Social Justice Frameworks
I was exposed to social justice frameworks as a training pedagogy while I was
attending the TOT: Ethics and Design course at SIT. I realized that social justice frameworks
were what I needed to learn more about in order for me as a trainer to be able to facilitate the
social change that I wanted achieve for my community and for my country.
Bell (2016) defined social justice as follow:
Social Justice is both a goal and a process. The goal of social justice is full and
equitable participation of people from all social identity groups in a society
that is mutually shaped to meet their needs. The process for attaining the goal
of social justice should also be democratic and participatory, respectful of
human diversity and group differences, and inclusive and affirming of human
agency and capacity for working collaboratively with others to create change.
(p. 3)
According to Bell (2016), “social justice refers to reconstructing society in accordance
with principles of equity, recognition, and inclusion” (p. 4). Social justice visions “a world in
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which the distribution of resources is equitable and ecologically sustainable, and all members
are physically and psychologically safe and secure, recognized, and treated with respect”
(Bell, 2016, p. 3).
This aligns with the definition of sustainability by Viederman mentioned above,
where he said economic security, ecological integrity and democracy were three pillars of
sustainability. Viederman (2015) suggested having the envision process, which must be
participatory, in order to understand our values and recognize the priorities for the future.
In order to create a socially just society, it requires confronting the ideological
frameworks, historical legacies, and institutional patterns and practices that structure social
relations unequally so that some groups are advantaged at the expense of other groups that
are marginalized (Bell, 2016).
Individuals need to develop the critical analytical tools to understand the structural
features of oppression and their own socialization within oppressive systems. Therefore,
social justice education aims to help participants develop awareness, knowledge, and
processes to examine issues of justice/injustice in their personal lives, communities,
institutions, and the broader society (Bell, 2016).
However, for social justice education, understanding and realizing the issues of just
and unjust systems is not enough. According to Bell (2016), “It also aims to connect analysis
to action; to help participants develop a sense of agency and commitment, as well as skills
and tools, for working with others to interrupt and change oppressive patterns and behaviors
in themselves and in the institutions and communities of which they are a part” (p. 4).
Like experiential learning and engaged pedagogy, social justice pedagogy is also
participant-centered, inclusive, collaborative and democratic. However, “it draws attention to
social identity and social position, explores contradictions from the social world, engages
emotions as well as thought, and acknowledges the reproduction of systemic inequalities of
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advantage and disadvantage in group processes” (Adams, 2016, p. 29).
By challenging participants to critically reflect about their social position and
identities, and to think critically about structural inequities both cognitively and emotionally,
social justice pedagogy also embraces engaged pedagogy and experiential learning.
According to Adams (2016), SJE presumes active engagement by the whole group and
provides the basic for new awareness, insight, knowledge, and action. Furthermore, social
justice pedagogy “incorporates the everyday experiences of participants who come from
different social and cultural backgrounds, who bring different points of view, whose life
experiences differ, and who seem at times to inhabit entirely different social and intellectual
universes” (p. 29).
The pedagogical principles that inform SJE practice
Adams (2016) suggested six pedagogical principles that inform SJE practice. They are:
•

•

•
•
•
•

Principle 1: Create and maintain a welcoming and inclusive social justice learning
environment based on clear norms and guidelines agreed to by the entire learning
community.
Principle 2: Help participants acknowledge their own multiple positions within
systems of inequality in order to understand how oppression operates on multiple
levels.
Principle 3: Anticipate, acknowledge, and balance the emotional with the cognitive
components of SJE learning.
Principle 4: Draw upon the knowledge and experiences of participants and the
intergroup dynamics in the room to illustrate and discuss social justice content.
Principle 5: Encourage active engagement with the issues and collaboration among
participants.
Principle 6: Foster and evaluate personal awareness, acquisition of knowledge and
skills, and action-planning processes to create change.
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Utilizing Pedagogies in Designing and Facilitating Inclusive Development Workshops
Experiential Learning
In designing the Inclusive and Sustainable Development workshop, I used
experiential learning. For example, when I researched and learned about the contents of the
workshop, conducted some needs assessment by talking with World Learning personnel, put
together those elements into design, used some parts of it and facilitated the discussion with
participants, I was in the stage of getting concrete experience. In the reflective and
observation stage, I reflected on what happened during the workshops and what went well
and what did not. Then I analyzed the situations and formed principles of what need to be in
place in order to improve my design and identified some strategies to improve my design and
facilitation. That how I went around the experiential learning cycle for myself as a trainer or
designer.
After designing the workshop, I also intentionally asked and received some feedback
from my advisors, my colleagues and my cohorts who were also trainer practitioners. Then I
incorporated their feedback into my design to make it better. That is also how I learned from
my experience and how I learned through experiential learning cycle.
While designing the workshop, I also used experiential learning pedagogy in almost
all of the aspects of the activities used in the workshop. For specific activities, I made sure
that almost every activity had elements of experiential learning. After participants
participated in the activity, whether it was structured activity, case study, or other training
techniques, by using processing questions, they were led to reflect on the activity, form some
theories incorporating their ‘lived’ experience and then identify some strategies and action
plans to apply in the future.
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For example, in the Dot Activity (See Appendix A, p. 69), participants mingled around
the class with a color sticker on their foreheads, which labeled them as either privileged or
disadvantaged. Then they were asked the following processing questions around the ELC.
• How do you feel participating in this activity?
• What did it feel like to be green/yellow/red?
• Raise your hands if you think you know what color you have on your
forehead.
• How did you know what color you had?
• What did you notice about this activity?
• Have you felt this/seen this/done this in real life? Provide some examples.
• When in your life have you felt like a green/yellow/red?
• What can we learn from this exercise about inclusion and exclusion?
• What would you like to do about this learning in your real life?
This is an example of how the design integrated ELC. And in other activities such as
Circle-Step, Social Identity Wheel, Video Clip on Diversity & Inclusion, and Creating a
System Map, processing questions were included and used to lead participants to go around
the ELC.
Also, the whole workshop was based on the Experiential Learning Cycle. For
example, during the five-day workshop, participants would have experience in discussion,
exploring and/or participating in various activities. Then they would have a chance to reflect
on those experiences, share about their feelings and observation, relate and connect them with
their own past life experience. They will then make sense of the diversity of lived experience
in the room and identify learnings and insights that can be applied in the future. As
transferring the learning into the real life situation is essential for experiential learning, often
time participants would have to strategize and plan action on how they were going to apply in
their personal lives, works, organizations, or community.
Engaged Pedagogy
In applying engaged pedagogy into my design, I tried to make the workshop more
exciting, dynamic and meaningful to participants. I included many different interactive
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activities such as warm-ups, closures, brainstorming, community building activities; both
individual works and group works, praxis-based reflection with action, intellectually and
emotionally less challenging to more challenging. Participants also work in different group
dynamics- individuals, pairs, small groups, and large group. They also do outside activities
such as observation of every day’s inclusion, where they go to their community and observe
the public areas where signs of inclusion, exclusion or marginalization occur. As they will
learn concrete skills that they can apply directly and immediately right after the workshop,
they will be able to make connection what they have learned from the workshop with their
life experience. The activities that allow participants to reflect and identify their social
identities and their organizations’ can be a challenge for them. The design is flexible and
adaptable with participants’ needs, interests and learning styles along the way.
In Circle-Step activity (See Appendix A, p. 67), participants will realize that everyone
has something to offer and contribute to the learning community. Participants will notice the
differences in the room and should take turn “stepping-up” (use “moving-in” or “wheelingin” if the workshop includes physically disabled who use wheelchairs) and to make room for
others to contribute by “stepping-back” (use “moving-out” or “wheeling-out” if the workshop
includes physically disabled who use wheelchairs). Also in Boat Activity (See Appendix A, p.
68), participants will co-create norms and guidelines for the learning community, and realize
that all of their voices are heard and incorporated into the learning process. All participants
are encouraged to voice their feeling, opinions and worldviews. If they do not feel
comfortable sharing, they have the right to pass.
To challenge participants to think critically, participants will be asked to reflect on
their experience participating in asking processing questions, talking about the boosters and
barriers to inclusion, marginalization and exclusion. Participants will also be challenged
about their social identities and how they might inform their biases and assumptions.
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By intentionally trying to bring as diverse participants as we can from different
backgrounds in relation to race, gender, class, ethnicity and religions, the workshop embraces
multiple perspectives and different opinions on the issues discussed.
In order to take care of participants’ well-being, the workshop includes multiple break
times with coffee and snacks. Also the workshop takes consideration of the workload they are
going to be responsible for and the agendas are flexible to the needs of participants. When
they feel overwhelmed, participants will be introduced to some fun activities for them to
relax with before moving to another session.
Social Justice Pedagogy
In order for participants to feel welcomed into the learning community, the workshop
incorporates many activities and pays attention to how to establish an inclusive environment
and actively engage participants in co-creating and co-shaping the norms and guidelines for
the learning community.
After selecting potential participants, one month before the workshop occurs, trainer
will conduct needs assessment that will inform the learning objectives of the workshop. The
trainer will then contact each participant with a phone call to welcome them and show
genuine interests and excitement for the opportunity to learn together and ask them some
questions arise from the needs assessment and their expectations from the workshop.
As the first day of the workshop is very important, and it might be the first time for
most of the participants to meet each other, participants need to feel from the very beginning
and also need to know that they will be challenged cognitively and emotionally in relation to
issues they are going to engage in. Therefore, there are many activities such as warm-ups,
ice-breakers, introductions, community building, norms and guidelines setting for the
learning community.
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First, they will learn about names of each participant in name game and some
information of their fellow participants in Scavenger Hunt activity (See Appendix A, p. 108).
This activity also demonstrates how much trainers care about the learning community as it
needs time and effort to collect participants’ information and put them into documents ahead
of the workshop.
Participants will get an opportunity to have a look at the workshop syllabus, PGOs
and agenda of the workshop. They will voice what they are interested and what might be
challenging for them. They will also get a chance to edit and add what they think appropriate
for the common goals we want to achieve within the five-day workshop. They will sign the
agreement on the Boat Activity (See Appendix A, p. 68) guaranteeing they will follow the
norms and guidelines they set for the learning community. Trainers also sign it to ensure this
is co-created by everyone in the group.
Adams (2016) stated, “The SJE classrooms and workshops, participants learn to
reflect upon their own (multiple, simultaneous) social identities and statuses, and to examine
how these connect with larger systems of oppression. They also explore how institutional and
cultural dynamics impact them as members of particular social groups” (p. 40).
In the Social Identity Wheel activity (See Appendix A, p. 73), participants identify
their own social identities and reflect on which identities bring them advantage and power,
and which of their identities have been marginalized and excluded. They develop or increase
awareness about their own positionality and acknowledge that it can change with context.
Participants will be asked to voluntarily share with their classmates about their social
identities. It is important to note that no one should be forced to share what he or she does not
want to share. By sharing their own stories and listening to those of others, participants
reflect on their own experiences and note commonalities and differences with others.
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In addition to identifying their own social identities, participants also identify and
map their organization’s identity. They will also reflect on which identities bring the
organization advantage and power, and which of the organization’s identities have put it at a
disadvantage.
In other activities such as Stakeholder Analysis and Mapping and Social Inclusion
Analysis, participants brainstorm and analyze different domains such as laws, policies,
regulations and institutional practices, beliefs and cultural norms, power and decisionmaking, different roles and responsibilities and human dignity. These allow participants to
understand how oppression, marginalization and exclusion operate on multiple levels. Also,
when they are identifying what change is possible, they decide which levels of change (e.g.,
individual, family, community, societal and institutional) their projects are aiming to address,
they will understand the multilayers of the oppressive systems, which are interrelated.
This Inclusive and Sustainable Development workshop can be emotionally and
cognitively challenging because it asks participants to identify and explore their identities that
they might never have examined before. As it also asks them to challenge their biases and
assumptions in relation to others who are different from them, trainers should expect some
triggers and resistance from some of the participants.
The establishment of norms and guidelines on the first day of the class allows
participants to share their hopes and expectations from each other and from trainers.
Facilitators should inform participants that they might feel anxious and defensive. And all
people in the learning process will be supportive to each other. And almost all of the
processing questions in the design ask the feelings and emotions of the participants as a way
to express they are part of the learning process.
This workshop intentionally aims to bring people from different backgrounds into the
training room. And most of the learning comes from participants sharing their stories,
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experiences and listening to those who have different worldviews and perspectives from
them. Most of the activities incorporate reflection on participants’ past experiences with
connection during the classroom discussion to their real lives. The activities are intentionally
structured for participants to reflect on their own experiences and also learn from the
experiences of their fellow participants.
As participants will engage in conversations and small group work activities with
people who are both similar and different from them, they will develop their self-awareness
related to being comfortable with the differences. As this might be the first time for some
participants to meet with others who are different from them, conflict may erupt or be quietly
present as differences surface from the discussion. Like we wanted to bring people from
different backgrounds into this training room, we also want to bring diverse people into our
projects or programs, we are going to face those challenges. When the conflicts arise, it
would be important for trainers to refer back to our co-created ground rules that we will
respect each other by listening to each other’s shared experience regardless of the differences.
Also, it might be wise for trainers to remind participants that we do not need to agree or
disagree on everything right away and let those differences rest on our minds for a while, and
let us take them in. Then we can come back to think about it again individually or in a group
and look at it in a different lens. Then we might realize our opinions, perspectives and/or our
beliefs might have shifted based on our experience with the differences. It would be
important to remind participants that sometimes it takes years for people to realize and be
comfortable with the difference and then intervene for positive cultural and social change.
In relation to this, Freire (1998) wrote:
To accept and respect what is different is one of those virtues that without
listening cannot take place. If I am prejudiced against a child who is poor, or
black or Indian, or rich, or against a woman who is a peasant or from the
working class, it is obvious that I cannot listen to them and I cannot speak with
them, only to or at them, from the top down. Even more than that, I forbid
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myself from understanding them. If I consider myself superior to what is
different, no matter what it is, I am refusing to listen. The different becomes
not an “other” worthy of any respect, but a “this” or “that” to be despised and
detested. (p. 108)
The inclusive and sustainable development workshop embraces active engagement by
the whole group. It includes activities that require participants to move around physically
such as Cycle-Step Activity, Dots Activity. Gender Game (See Appendix A, p. 72) activity
allows participants to walk across the classroom and presentations and “Gallery Walks”
provides participants to move around to look at each other’s work. It also considers different
learning styles of participants so that they could participate in the activity fully.
In order to evaluate participants’ learning, every single day, the workshop includes
review or recap of the previous day sessions and participants get a chance to clarify and ask
questions to reinforce their understanding. This is an unfreezing moment according to Kurt
Lewin’s (1947) model of change because participants are experiencing the need for change
and ready for next sessions.
Lewin’s (1947) model of change includes three stages: unfreezing, movement/change,
and refreezing. This is the process an individual “learns or changes or chooses in groups”
(Golembiewski, 1982). Also, everyday session ends with a closure activity, where
participants reflect and assess what they have learned from the day and what they want to
remember moving forward. This is a refreezing activity according to Lewin (1947).
The workshop also includes many action-planning activities. Participants have many
different opportunities to plan for application of what they have learned from the workshop.
For instance, making your project a TAAP Scenario, developing Inclusion-Sensitive
Workplan, Social Inclusion Action Plan, Integrating Inclusive Impact and Sustainability are
activities that allow participants to plan for action to create change in their organizations and
in their broader societies.
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On the final day of the workshop, participants will revisit the PGOs of the workshop
and assess them by rating to what extent they think we as a group achieves the goals and
objectives. They will also be able to indicate the degree of success in meeting those
objectives in the written feedback.
The individual and group work they did, the presentations they produced, the action
plans they presented are the indicators of their learning from the workshop. Also, on the final
day of the workshop, participants share what they have learned from the workshop such as
knowledge, awareness, skills and attitude to create change. This is a change/moving activity
according to Lewin (1947) because participants are proposing behavioral and attitudinal
changes to apply in their lives.
In the final written evaluation, participants will provide feedback to the trainers, to the
program, on the contents of the workshop and on other workshop logistics. Participants will
be asked to provide the strategies how they personally intend to put into practice or make use
of what they have learned from the workshop. And trainers could use this as a starting point
to conduct a follow-up three months or six months or one year after the workshop. Through
these assessment processes, trainers and participants can reflect on and measure the impact
and sustainability of the learning process and of the program.
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Emerging Principles from Pedagogies
I identified three emerging principles from Experiential Learning, Engaged Pedagogy
and Social Justice Frameworks in relation to the Inclusive and Sustainable Development
workshop I designed. They are co-creation, inclusion and sustainability.
Co-creation (Knowledge, Learning Environment, Community)
Participants and trainers alike are in the process of co-creating, producing and
constructing new knowledge. According to Freire (1998), to teach is not to transfer
knowledge but to create the possibilities for the production or construction of knowledge (p.
30). Freire (1998) stated that “although the teachers or the students are not the same, the
person in charge of education is being formed or re-formed as he/she teaches, and the person
who is being taught forms him/herself in the process” (pp. 30-31).
In the training room, when participants are learning through the experiential learning
cycle, they are co-creating the lessons learned in the learning process. They are doing it by
first participating in the activity, which is the concrete experience. Then they will reflect on
it, publish and share their feeling and observations about that experience in the activity. Then
they will bring the real-life ‘lived’ experiences that relate to what they have shared. After that
they will draw in learnings from their collective diversity and similarity based on their
sharing real life lived experience. Based on these learnings generated from this process, they
will then identify plans or strategies on how they are going to apply those lessons in their life.
Engaged pedagogy also ensures that all participants of the group co-create the
learning environment because all influence group dynamics and contribute as resources in the
learning process. The learning process is enhanced when participants share their lived
experiences and listen to others’ that are both similar and different from them.
Social justice frameworks help co-envisioning and co-creating the future that we
aspire to and the community and society that are equity and just for all people. Social justice
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pedagogy makes sure participants not only understand their social identities and how they
perpetuate privilege and disadvantage but also plan actions to address them.
Inclusion
All three pedagogies include the component of inclusion. For example, experiential
learning makes sure every participant should be able to participate in all training activities.
They allow participants to reflect, critically analyze and act.
Engaged pedagogy ensures participants’ lived experiences and prior knowledge are
respected and acknowledged and are the basic for the future learning. It also makes sure
every participant’s presence is respected and their voices are being heard. By embracing
multiculturalism, it includes all people regardless of cultures, abilities, gender, race, class and
religions, etc.
Social Justice Frameworks make sure participants reflect their own social identities
and how they impact on their relationship with others in their families, organizations and
communities. Social justice pedagogy makes sure participants do not stop at awareness and
realization. Awareness only is not enough but to act and take action to challenge the power
dynamics that are perpetuating oppression, exclusion and marginalization and create a better
society which is more peaceful, more inclusive and more sustainable.
Sustainability
By embracing co-creation and inclusion in our training, we can create, maintain and
sustain learning communities. Experiential learning makes us realize that it is a lifelong
learning, and as a human being we are unfinished and incomplete and conscious of our
conditioning. The quest for sustainability is long-term. According to Freire (1998), we human
beings are experiencing ourselves as cultural, historical, and unfinished beings in the world,
simultaneously conscious of our unfinishedness. He continued: “I like to be human because
in my unfinishedness I know that I am conditioned. Yet conscious of such conditioning. I
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know that I can go beyond it, which is the essential difference between conditioned and
determined existence” (p. 54). This is experiential and lifelong learning.
Engaged pedagogy ensures that all parties involved are well-being and live fully for
their body, mind and spirit. Holistic approach encourages participants to actively engage in
the learning process. They need to take care of themselves and the learning community they
co-created. This is to fulfill their potentials and self-actualization.
Social justice pedagogy makes sure the equity and fair uses of resources for the future
generation in the finite systems. According to Bell (2016), “Our vision for social justice is a
world in which the distribution of resources is equitable and ecologically sustainable, and all
members are physically and psychologically safe and secure, recognized, and treated with
respect” (p. 3). The vision of social justice here supports Viederman’s (1996) three Pillars of
Sustainability, which includes Economic Security, Ecological Integrity and Democracy.
As the goal of social justice is to change the oppressive system, it embraces systems
thinking. According to Peter Senge (1990), “Systems thinking is a discipline for seeing
wholes. It is a framework for seeing interrelationships rather than things, for seeing patterns
of change rather than static “snapshots” (p. 68).
Systems thinking for sustainability can provide us hope. As educators/trainers
sometimes we feel what we are doing has very limited impact on the whole system in
bringing the social change that we aspire to. Systems thinking make us realize our role and
responsibility in the process of learning together with our participants.
We need systems thinking in order to be able to intervene, solve the problems, and
change to be a better system. Social justice pedagogy helps us examine the structure of
oppression happening in different levels – individuals, institutions and broader society. This
helps us see the connectedness among different parts of a system. Until and unless we see the
connections among them, we will not be able to identify solutions that will be sustainable.
43

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
Integrating Principles of Inclusion and Sustainability in Designing and Facilitating
Inclusive and Sustainable Development Workshops
Principle of Inclusion
As this workshop is Inclusive and Sustainable Development, it is very important that
it embraces the principle of inclusion before even the workshop starts and throughout the
workshop because both the content and the process of this workshop are supposed to be
inclusive. It should model how we want our participants to “walk the talk” concerning with
inclusion. What we say and what we do as a trainer or development practitioner should be
congruent. We trainers should be the models of incorporating inclusivity and sustainability in
how we conduct our workshop.
Therefore, inclusivity should be embraced since the beginning when we call for
applications or reach out to targeted audiences for the workshop. First of all, the language of
the application forms should be accessible to the population including marginalized and
underprivileged groups such as women organizations, LGBTQ’s, people with disabilities and
people of different ethnic and religious backgrounds.
Before drafting application forms, needs assessment and other logistics, first of all we
need to identify the stakeholders who are included and who are excluded. Who mostly have
access to workshops and who do not and why? Then decide who should be our anticipated or
targeted audiences and then reach out to them either by calling for applications or with
invitations. In the applications, we need to make sure that applicants could mention and ask
for any disability assistance and support during the workshop if accepted.
Needs assessment conducted before the workshop is also an opportunity for trainers
not only to learn more about participants but also to ensure that they feel acknowledged,
respected and included even before the workshop begins. Dialogue should start very early on
if we want to make our workshop more inclusive.
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On the first day of the workshop, participants will be involved in interesting, exciting
and active learning activities. According to Susan Stainback and William Stainback (1996),
“doing nothing or isolated, boring, or frustrating activities can lead to any student’s dislike of
the setting, to disruption, and to initial rejection by peer and educators” (p. 205).
Participants will start with Scavenger Hunt activity (See Appendix A, p. 108) where
they will try to match the information with their fellow participants and them. If names tags
are going to be used, they should be written correctly and put on tables where participants can
see them. Make sure to not only include trainer’s names but also all participants’ names on
the first PowerPoint presentation. That will make them feel welcome and included.
Introductions, name game, circle step, agenda, PGOs, syllabus, norms and guideline
settings are all activities that will make participants feel included in the learning environment.
If need be, they will also have noticed that the workshop provides sign language interpreters,
listening aids as appropriate. We also need to ensure that all participants are physically able
to access the space and participate fully in the activity.
During discussion or activities, it is important that trainers observe and are sensitive
and aware of who is participating and who is not. Who is talking and who is not? Trainers
should remind participants that as a learning community, we respect everyone’s participation.
Trainers also ought to encourage people who normally do not voice their opinions and
perspectives.
We aim at active and inclusive participation, but sometimes this can have moments
that exclude some participants. For example, if we make our participants frequently change
their seats as part of small-group interactivity, this may make things more complex if there
are blind or visually impaired participants. Also, if our workshop includes second-language
speakers and/or deaf or hard of hearing participants, group discussions can be difficult.
Trainers should also be aware of their language usage and make sure they are
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inclusive in their approach. If there are disabilities, physical or mental, or second-language
issues in our training, we need to consider how to help them to be able to participate in
activities and learning. We might need to provide interpreter, reading or written summary
notes, pre-discussion and post-discussion materials, follow-up summary etc.
Principle of Sustainability
According to Viederman (2015), it is important to have the envision process, which
can help us to understand our values, individually and as a society. As a society, we need to
have a common goal or vision for the future in order to be sustainable. When I designed this
Inclusive and Sustainable Development workshop, with program staff and co-trainers, we
envisioned what this workshop was going to look like to be more inclusive. What was cocreation going to look like in terms of designing and facilitating this workshop?
According to Leidy Klotz (2016), “A vision is our dream for how we want things to
be in the future. Our visions guide us when we encounter unforeseen directions and obstacles
on our sustainability quests” (p. 164). During the workshop, we are envisioning and building
the learning community by co-creating ground rules and norms for our learning process and
for our future community. We are trying to learn together about our social identities, and how
they perpetuate oppression, marginalization, and exclusion and find ways and strategies to be
more inclusive and sustainable in our projects and programs.
The whole workshop aims to change participants’ mindsets about the differences, the
learning process, the power dynamics, oppression, marginalization and exclusion. On the
final day of the workshop, participants will create a systems map analyzing who has access to
and control over resources, who controls power and decision making, what the roles and
responsibilities of identity groups are. And then they will identify the long-term impact for
sustainability of transformative change. This helps participants to see the big picture so that
they can identify leverage points for intervention not only short-term solutions but also long46
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term ones that can ensure inclusiveness and sustainability.

Opportunities and Challenges
There are opportunities and challenges as well in relation to the field of inclusive and
sustainable development. First of all, the field is progressing and many development
practitioners are expressing their interests in making their work more inclusive and
sustainable. Second, many organizations in international, regional, and local development
fields are trying to embrace inclusion in their own programs. Third, major funding
organizations around the world also require their grantees or implementation partners to
ensure that they integrate inclusion and sustainability principles in their programs. However,
there are still very few organizations which are focusing on specializing and providing
workshops or trainings on inclusive and sustainable development. This is a good opportunity
for training practitioners to develop and contribute in this regard.
Finally, this is a great opportunity for trainers to integrate different pedagogies such as
Experiential Learning theory and practice, Engaged Pedagogy and Social Justice
Frameworks, which are closely related and reinforce each other, as this capstone illustrated.
And there are also many other pedagogies such as critical pedagogy, feminist pedagogy,
learning-centered pedagogy, etc. that trainers can borrow and integrate in their training to
meet the needs of their participants.
There are also many challenges in designing and facilitating in inclusive and
sustainable development workshops. I have mentioned some of them in applying those
pedagogies and principles in sessions above. Also, some important factors trainers should
take into consideration can be consulted for more details in Trainer-to-Trainer Note in the
workshop design (See Appendix A, p.59).
In this section, I will highlight some important challenges in relation to identities,
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language and workshop duration. As participants are diverse and from different backgrounds,
it is essential for trainers to learn about their identities. Some may not want to disclose their
sexual identity, religious beliefs or any impairment or disability as they might feel that they
will be discriminated against. It is important to consider all participants as individuals so that
we might not happen to make any inappropriate assumptions based on broad categories and
identities.
Trainers also need to be aware of their own social identities and how they might
impact on their interaction with participants. We might have some biased attitudes toward
those who have different identities from us. Therefore, it is very important to put a lot of
effort into trying hard to listen actively and reflectively and ask questions to challenge not
only participants’ assumptions but also our own assumptions.
Another challenges trainers might face is language. The terms and usages of this
particular workshop are difficult to understand and sometimes very abstract. Even the terms
in English are evolving and confusing for the native English speakers. For example, the terms
such as positionality and intersectionality are still new to many people and direct translation
of them into other languages seems impossible. Therefore, if our participants include secondlanguage speakers, it may be even harder for them to understand and relate to their
experience and contexts. If this workshop is provided in other local contexts, trainers have to
put extra work and time on developing the activity, instructions and translations. For
example, as English is my third language after my native Shan and Burmese languages, I had
to put a lot of effort in designing this workshop and writing this capstone paper.
Trainers also need to try to be aware of their language usage so that it will not
perpetuate oppression, marginalization and exclusion for participants. Sometimes we might
happen to use language that is not inclusive. However, it is important to always try to correct
our words and then our actions.
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Another challenge I would like to highlight here is the workshop duration. One of my
challenges and limitations of developing this course is that I had to adapt the TAAP toolkit,
which is 344 pages long and contains adequate materials for maybe a 130 hours training. I
had to make certain decisions such as which components of the toolkit to use or not to use in
the 5-day workshop. Considering previous experience and possible time working
professionals would be able to commit, we decided to design for five days. However,
depending on how deep a dive we want our participants to have, it can range from one week
to three months. It can also be arranged as a series of workshops dividing into different levels
and running for the whole year or with some sequences of follow-ups. This is a challenge but
also an area for opportunity for trainers to expand and contribute to the field.
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My Guiding Principles as a Trainer
•

I will try to incorporate “co” concept into every step of designing and facilitating of a
workshop. If I value the co-creation, I have to not only think about it but also demonstrate
it in my practice as a trainer. In my training practice before, I used to try to create learning
environments for my participants to learn. Now, I am and will be trying to co-create those
learning environments with participants I will be going to work with. I will be trying to
co-learn, co-explore, co-create the knowledge, skills and attitudes of the object or the
theme of our workshops.

•

I will value and respect participants’ experiences and perspectives even though I might
not agree with them as a trainer. I will make sure to encourage and bring different voices
into the room and those voices will be acknowledged and respected by all of us.

•

I will stimulate participants’ interests and epistemological curiosity by asking questions to
challenge their critical thinking.

•

I will NOT think for participants what they can think for themselves. And I will NOT do
for participants what they can do for themselves.

•

I will try to learn to understand about participants and where they are in terms of the
knowledge, skills, attitudes, awareness and language in relation to the contents or objects
or themes that we are going to explore together. In addition, I will try to learn more about
their lives so that I will be able to serve their learning better.

•

I will stay humble and remain a learner. I will be open to say and accept that there are
many things that I do not know. But there are also many things that I do know. Therefore,
this training is an opportunity for me to learn things that I do not know and to learn to
know better what I do know. I will demonstrate that I am willing to learn from everyone
in the room and will acknowledge it when I learn something from participants.
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•

I will try to be conscious and mindful of my language so that I will not happen to exclude
participants and perpetuate oppression.

•

I will try to reflect and understand the fluidity of my social identity and how it might
affect my interaction with participants and my facilitation for their learning.

•

I will try to be mindful about my triggers in relation to social inclusion issues we are
going to discuss and triggers of the participants so that I will be able to handle any
potential conflicts might arise from our differences.

•

I will try to include all participants in training activities regardless of their race, gender,
sexuality, class, religion, culture, ethnicity and disability. I will try to be inclusive in all
steps of planning, designing and facilitating the workshop.

•

I will try to envision what our learning environment is going to look like, how our
training community is going to appear, how all of us are going to interact intellectually
and respectfully in the learning process. I will also try to co-envision with participants
what kind of environment, community and society we want to build for our future.

Conclusion
My journey as a trainer has enabled me to realize that there is no one pedagogy that
‘fits all’ for participants. As this capstone paper demonstrated, it is very important for a
trainer to have the ability to integrate different pedagogies in order to better serve the learning
of our participants who are diverse and multicultural. It requires the knowledge, skills,
attitudes, awareness and language in relation to these pedagogies and the capacity to
distinguish and incorporate them in different workshops based on the visions, goals and
objectives that we co-created with participants, co-trainers and stakeholders of our program.
It demands not only systems thinking but also integrative and interdisciplinary thinking.
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Furthermore, it requires the open-mindedness and humility to admit our
unfinishedness and incompleteness as a trainer, as a person and as a human being. And there
is always room to improve our theory and practice as training practitioners. In relation to
inclusive and sustainable development, it means that our social identities are fluid and
evolving in time. It requires us to be aware of our biases and assumptions influenced by our
social identities. It takes much effort and constant perseverance to always question our
assumptions, our thoughts, our mindsets, our language and our actions so that we are not
perpetuating oppression but embracing inclusion and sustainability principles at different
levels: individuals, organizations, institutions and broader society.
In addition, it requires trainers to be the examples of what we teach. And what we are
saying and what we are doing should always be congruent. For example, if we say that we
embrace co-creation, inclusion and sustainability as a trainer, we need to make sure that we
demonstrate it in preparing and planning, in designing, in facilitating and in interacting with
our participants and different stakeholders. It must be obvious in our practices and actions.
This is the ethical position a trainer should aspire to. In conclusion, I would like to share what
Freire said about being ethical.

“I cannot be a teacher without exposing who I am. Without revealing, either reluctantly or
with simplicity, the way I relate to the world, how I think politically. I cannot escape being
evaluated by the students, and the way they evaluate me is of significance for my modus
operandi as a teacher. As a consequence, one of my major preoccupations is the
approximation between what I say and what I do, between what I seem to be and what I am
actually becoming.”
(Freire, 1998, p. 88)
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About Inclusive Development Workshop
This workshop will foster participants’ knowledge, skills, awareness and attitude in relation
to inclusive development. In addition, it will equip them with the meta-language of the field
to aid in the implementation of inclusion in their own projects, organizations and
community. The course will develop participants’ awareness of social inclusion issues and
will support them in developing a positive attitude towards the value of making their
programs inclusive and sustainable. Participants will explore the concepts of inclusion and
exclusion, marginalization, social identities, and learn strategies and approaches for the
delivery of inclusive development. Through the program, participants will advance their
ability to develop action plans for implementation in their organizations and community.
It is highly recommended that this manual be used together with the Transforming Agency,
Access and Power (TAAP) Toolkit and Guide for Inclusive Development initiated and
developed by World Learning and its partners.
The purpose, goal and objectives of the workshop are as follow:
Purpose:
Goal:
Objectives:

To improve the knowledge, skills, attitudes and language of participants in
relation to inclusive development.
Participants will deepen their understanding of social inclusion and develop
program design and implementation strategies to make their projects and
organizations more inclusive and sustainable.
By the end of the inclusive development workshop, participants will be able
to:
• Reflect, recognize, navigate and explain their unconscious and
conscious biases relating to their social identities.
• Describe and articulate what inclusion and exclusion are.
• Identify their social identities and their organizations’ social identities
and explain how those identities influence inclusion, marginalization
and exclusion.
• Develop a social inclusion analysis for their programmatic activities.
• Develop an inclusive design and implementation strategies for their
projects and organizations.
• Develop an inclusive monitoring and evaluation plan for their future
projects.

Who are the participants?
This workshop is designed for civil society organization leaders who are responsible for
designing, implementing, monitoring, and sustaining impact of development and
humanitarian projects for their organizations. Prior experience of social inclusion is not a
requirement for participants in this workshop. It is designed with an assumption and
anticipation that participants will be from different organizations, including those that
represent and work for traditionally excluded groups such as sexual minorities or persons
57

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
with disabilities. They will also have diverse backgrounds such as race, ethnicity and
religions and are from different regions of the country. Participants should hold at least
middle management positions in their organizations for this workshop to be more effective.
What are the learning outcomes?
Knowledge: Participants will gain knowledge about the meaning of inclusion and exclusion,
social identities, oppression, privilege, power and sustainable development. They will also
acquire knowledge about different cultures of their fellow participants in the group.
Skills: Participants will develop their skills in inclusive project design and implementation.
They will also develop skills in active listening, reflective and critical thinking, questioning
and advocacy.
Attitude: Through working closely with others in the group and with the facilitators,
participants will encounter other worldviews which are different from their own.
Appropriate trainer guidance will support the participants as they engage forthrightly in
relation to themselves and others, and grow in empathy to others.
Awareness: Participants will develop awareness of their knowledge, skills and attitudes in
relation to inclusive programming. They will also build awareness of cultural differences in
the room, why and how oppression and exclusion take root at individual, institutional and
society levels. Participants will also develop an enhanced awareness of the value of life-long
learning and demonstrate their willingness to learn from both facilitators and fellow
participants.
Language: Participants will be able to use language which is accurate, respectful, inclusive
and culturally sensitive.
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The Seven-Steps of Planning

Trainer-to-Trainer Note

Adapting from the book titled “Learning to Listen, Learning to Teach: The Power of Dialogue
in Educating Adults” by Jane Vella, The Seven Steps of Planning should be applied in
designing and facilitating this workshop. According to Jane, seven questions need to be
answered in the planning of a workshop/course. They are Who, Why, When, Where, What,
What For, and How. It is recommended that any trainer or facilitator who is going to utilize
this workshop design, to use this seven-steps planning to adapt it to suit the purpose and
needs of the participants of the group he or she is going to work with.
Who? Asking this question to understand a profile of the participants and the number
expected. Participants could be individuals from different organizations, different
backgrounds and different regions in a country. The number of participants who are going
to participate in the workshop is also a major factor. As this will be an intensive workshop,
working with maximum fourteen participants would be the most successful.
Why? Asking this question why we need this specific workshop or training can guide
trainer/facilitator or organization better understand the situation that demands such
workshop. The participants who will be invited to attend this workshop know their need to
enhance their knowledge, skills and attitudes about inclusive development.
When? How much time participants are going to engage in the workshop is another
important factor workshop organizer needs to make decision. What would be the most
comfortable amount of time the participants who are also busy professionals can spend?
For a five-day workshop, thirty-five hours would be the most comfortable for working
professionals.
Where? Where the training event is going to be held is also important for workshop
organizers to consider. The ideal setting would be a room with tables for small groups, a
spacious room for engaging activity, with the wall that can post flit chart and posters, with a
projector and white board. The site is an important factor for the success of a workshop or
training program.
What? This question requires for the determination of the content of the workshop. What
knowledge, skills and attitudes and language to be trained in the workshop.
What for? This question is for trainer/facilitator to identify the learning objectives for the
workshop. By the end of this five-days workshop, what participants will be able to do?
How? The structure of the workshop, the learning tasks that participants are going to do,
and materials that are going to be used in the workshop. How does trainer/facilitator
prepare before the workshop, during the workshop and after the workshop? Before the
workshop, how can a trainer/facilitator start a dialogue and learn about participants and
make it inform about the workshop? How should a trainer plan for reflection during the
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workshop and how can he/she assess the effectiveness of the workshop after the
workshop?
Participants’ Identities
Participants’ identities are very important to take into consideration while planning and
facilitating this inclusive development workshop. This workshop was designed with an
assumption and anticipation that participants will be leaders from different civil society
organizations, including those that represent and work for traditionally excluded groups
such as sexual minorities and persons with disabilities. They will also have diverse
backgrounds such as race, ethnicity and religions and are from different regions of a
country. It is essential for trainers to learn about participants’ identities as much as we can
even before the workshop begins.
By asking participants to provide information such as names, positions, organizations and
other information in the application and needs assessment forms before the workshop, we
might be able to know their identities. Also, when we enter the training room, we may be
able to notice their individuals’ identities such as gender and age. Some religious identities
may be obvious by the clothes they are wearing. It is important to also note that there are
things that we cannot determine about our participants. For example, whether they are
working part-time or full-time, about their sexual orientations, religious beliefs and
ethnicity. Some may not want to disclose their sexual identity or any impairment because
they may feel that they will be discriminated against. As we will not be able to identify them
visually, it is important that our design, the language and visual aids we use, the materials
we distribute and the methods we use to engage them should be appropriate for a wide
range of participants’ identities.
Another important thing to note is that we should consider all our participants as
individuals. The more we know about them the more we will realize that they bring their
own individual attributes to the workshop and the more we begin to realize how
inappropriate to make assumptions based on broad categories and identities.
Trainers’ Identities
The identities of trainers or facilitators are very important especially for this workshop,
which focus on social identities, inclusion, marginalization and exclusion. And there will be a
lot of discussion on sensitive topics including race, sexuality, gender and other issues in
relation to marginalization, exclusion and oppression. Trainers who will facilitate this
workshop need to be aware of his or her own identities and biases and how they might
affect the way he or she facilitate the discussion. If the trainer comes from a minority group,
he/she might have a strong opinion on the majority and might favor another identity in the
room. But if he/she is from the majority group, he/she might have some biased attitudes
toward the marginalized groups. As a facilitator, it is very important to put a lot of effort
into trying hard to listen actively and reflectively and be aware of our own thoughts, words,
language and actions. Asking questions to challenge not only participants’ assumptions but
also trainers’ own assumptions is essential for this workshop to be successful.
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If there are going to be more than two facilitators, it is also important to include trainers
who have different identities and who are from different backgrounds. For example, it
would be wise to have a male and a female, one from majority and one from minority
group, one from dominant group and one from the marginalized group. But it does not
mean that they can be incompetent or unqualified trainers. They must be knowledgeable
not only in content areas but also in facilitating participatory, experiential and adult learning
workshops.
If this will be the first time for trainer/facilitator to lead this workshop, there are going to be
many challenges he/she is going to face. It is recommended that trainers/facilitators read
the subject matters and walk through all the activities before they are going to introduce
them to participants. As some facilitators will be still learning the concepts and theories of
inclusion and sustainable development, there might be some points where they might not
know the answers to participants’ questions. However, it is very important for
trainers/facilitators to be honest and vulnerable by saying that “I do not know the answers
and let us explore together”. If this happens, trainers/facilitators should demonstrate and
make it a ‘teaching moment’ and a reminder that nobody can know everything, and it is
about lifelong learning. That is why we all need to learn from each other.
Workshop Duration
In developing this workshop, I chose five days after consultation with personnel from World
Learning. I took into consideration the experience I had in previous workshops and also
possible time working professionals would be able to commit. As the topic is so broad,
depending on how deep a dive we want our participants to have, the workshop time can
range from one week to three months. Therefore, for a five-day workshop, thirty-five hours
would be the most comfortable for working professionals that this workshop was aiming
for.
However, there are a lot of content areas to cover in the five-day period and as a result,
participants might be overwhelmed and exhausted along the way. Therefore, instead of
covering most of the content during the workshop, it is important to balance what to cover
in the training room, as well as through reading and homework that will be assigned to
them occasionally. Trainers should be mindful and observant about the needs and learning
of the participants and adjust learning activities appropriately to meet their needs. This is
also a great opportunity for trainer/facilitator to adapt and improve this workshop design.
Trainers or facilitators can also adapt some of the activities for two to three hours’ or two to
three day workshops, which I did with some of staff at World Learning office. I co-conducted
two workshops with different participants of World Learning’s International Visitor
Leadership Program – IVLP, one from Africa and another from Europe respectively.
Location
As this workshop is embracing many interactive activities by using different training
technologies, it is important that the training room should be spacious enough for
participants to move around. Also, it is essential to have seating arrangements where chairs
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and tables could be moved around so that participants could work not only individually but
also in small groups and large groups. It also needs to consider needs for people with
disabilities to easily gain access to the training venue.
Pedagogies Approach
The pedagogical approaches that will be used for this workshop borrows from experiential
learning pedagogy, engaged pedagogy and social justice pedagogy. Central to all of the
training activities will be experiential learning as elaborated by Dewey and later by Kolb.
Participants will constantly encounter, analyze and reflect on new experiences. They will
also conceptualize the essence of the experience and its relevance to other contexts and
plan for future actions i.e. how they are going to use what they have learned from the
workshop to implement their inclusion and sustainability goals.
Engaged pedagogy and social justice pedagogy will also contribute to the effectiveness of
the workshop. Engaged pedagogy requires facilitators and participants to interact as human
beings and to know each other as imperfect (bell hooks). Participants will be challenged to
engage in the reality of life and ask probing questions about the status of things including
racist, sexist and class notions built on dominance and oppression.
Through social justice pedagogy, participants will be challenged to reflect on their own
biases, privileges and disadvantages, the power dynamics among different stakeholders in
their society and the social systems that perpetuate marginalization, exclusion and
oppression. They will then identify strategies for inclusion, which will address those power
imbalances.
According to Bell (2016), “Social justice pedagogy aims to help participants develop
awareness, knowledge, and processes to examine issues of justice/injustices in their
personal lives, communities, institutions, and the broader society. It also aims to connect
analysis to action; to help participants develop a sense of agency and commitment, as well
as skills and tools, for working with others to interrupt and change oppressive patterns and
behaviors in themselves and in the institutions and communities of which they are a part”
(p.4).
This is a great opportunity for trainers to integrate different pedagogies, which are closely
related and reinforce each other. Also at the same time, this can be a huge challenge for
trainers to facilitate this workshop by using these pedagogies, especially if most of the
participants grew up and went through a banking educational system, which value teachers’
authority more than students’ ability, obedience more than critical thinking, and rote
systems of learning more than project-based and students-centered pedagogy. It would be
very important for trainers to model and ‘walk the talk’ and demonstrate why these
pedagogies are better in serving participants’ learning and how we collectively can challenge
the status quo and create change that we all aspire to.
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Why this workshop?
This inclusive development workshop design came into place for different reasons. First, it
was designed for World Learning to use in their training programs and field offices. Here the
needs of the organization were prioritized rather than the needs of the potential
participants. However, this design was aiming for specific participants such as people from
different organizations and diverse backgrounds. Second, this was for anyone who wanted
to utilize the TAAP toolkit in a training setting and/or to have access to a training manual for
his or her workshops. Therefore, first and foremost, it is important for trainers to
understand the reasons why there is a need for this kind of workshop.
Co-creation of inclusive learning environment
As participants will be holding at least middle-management positions and will be from
diverse backgrounds, they bring different lived experience and expertise into the workshop.
It will be very important for trainers/facilitators to elicit and honor their experiences and
learn from each other. It needs to make sure that trainers embrace co-creating in every
aspects of training activities. In order to walk the talk, trainers should demonstrate how
inclusion looks like since the beginning and how trainers, who have different backgrounds,
opinions, on some issues respect different opinions and perspectives among trainers
themselves.
Language
Another challenge trainer might face in facilitating this workshop would be language. As the
terms and usages for this particular workshop are difficult to understand and sometimes
very abstract, participants might have a hard time to understand and relate to their
experiences and contexts. Also, if this workshop is going to be provided in local contexts, the
language translation might be challenging. Therefore, trainers need to make sure that
participants will understand the concepts and terms of inclusive development by providing
local examples that participants can relate to. Trainers themselves also need to be aware of
their usage of language so that it will not perpetuate oppression, marginalization and
exclusion for participants.
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Workshop Sequences
Day 1
• Introduction and
overview of the
workshop
• Workshop goals
and objectives
• Setting ground
rules and norms
• Dots Exercise
• What is
Inclusion/Exclusi
on?
• Introducing the
TAAP Toolkit
• Reviewing
Workshop
Glossary
• Social Identities
• Homework:
Everyday
Inclusion
Indicators

•

•
Ø
Ø
Ø
Ø

Ø
Ø
Ø

Ø

Day 2
Reporting Everyday
Social Inclusion
Indicators
Social Inclusion
Analysis
Introducing a Case
Study/Scenario
Social Inclusion
Analysis Scope
Stakeholders Analysis
and Mapping
Defining the Purpose
of Social Inclusion
Analysis
Social Inclusion
Analysis Questions
Ranking Domains by
Level of Importance
Identifying
Respondents and
Data Collection Tools
Homework:
Collecting Data

Ø
Ø
Ø

•
Ø

Ø
Ø

Ø

Day 3
Mapping Data and
Findings
Exploring Root
Causes
Identifying
Intervention Areas
for Transformative
Change
Inclusive Design
Gender and Social
Inclusion Integration
Continuum
Identifying what
change is possible
Presentation on
what change is
possible
Homework: Making
your project a TAAP
scenario
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•
Ø

Ø
Ø

Ø

Ø
Ø

Day 4
Inclusive
Implementation
Video Clip on
Diversity and
Inclusion
Developing inclusionsensitive workplan
Developing a ProjectLevel Team Culture
and Capacity for
Inclusion
Monitoring IdentityBased Violence and
Accessibility
Addressing
Resistance
Homework: Writing
Social Inclusion
Action Plan

Day 5
• Presentation:
Personal Social
Inclusion Action
Plan
• Integrating
Inclusive Impact
& Sustainability
Ø Developing an
Inclusive MEL
System
Ø Risks Level of
Data Collection
Ø Creating a
System Map
• Revisit PGOs
• Written
Feedback
• Workshop
Closure

Running head: USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND
FACILLITATING INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
Day 1:
Introduction & Inclusive Inquiry and Reflection
The first day of the workshop will focus on getting participants familiar with Inclusive
Development course outline and what they should expect from attending the workshop.
Participants will learn some information about their fellow participants, objectives of the
workshop and how they are going to co-create a learning environment where everyone will feel
safe and participate actively. Today workshop will also focus on the concepts of social inclusion
and intersectionality of participants’ social identities. Participants will reflect and map their own
social identities and their organizations’ identities and be aware of how those identities
perpetuate privilege, marginalization and exclusion.
OBJECTIVES: PWBAT (Participants will be able to):
• State their fellow participants such as names, position and organizations
• Demonstrate the Purposes, Goals and Objectives of the Inclusive and Sustainable
Development workshop
• Co-create a learning environment by setting ground rules for the workshop
highlighting the importance of community building
• Employ language choices and patterns that positively impact individuals and group
dynamics
• Explain what inclusion and exclusion mean to them
• Clarify and justify their understanding of social inclusion terms and glossary for
workshop
• Map their identities and their organizations’ identities
• Reflect and realize the intersectionality of their social identities
• Identify where in their community perpetuate privilege, marginalization and
exclusion in their everyday lives
TASKS:
Time
9:00 – 9:15
9:15 – 9:35
9:35 – 10:00
10:00 – 10:30
10:30 – 10:45
10:45 – 11:00
11:00 – 11:15
11:15 – 12:00
12:00 – 1:00

Sessions
Welcome & Registration
Scavenger Hunt Activity
Introduction with Name Game
Circle Step Activity
Coffee Break
PGOs and Expectations
Workshop Logistics/Syllabus
Setting Ground Rules with Boat Activity
Lunch Break
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1:00 – 1:45
1:45 – 2:00
2:00 - 2:15
2:15 – 2:30
2:30 – 3:00
3:00 – 3:15
3:15 – 3:45
3:45 – 4:15
4:15 - 4:45
4:45 – 5:00

Dots Activity
What is Inclusion/Exclusion?
Introducing TAAP Toolkit (Pre-reading Assignment)
Reviewing Workshop Glossary (Pre-reading Assignment)
Gender Game
Coffee Break
Social Identities-Mapping Your Identity
Mapping Your Organization’s Identity
Everyday Inclusion Indicators (Homework Assignment)
Day 1 Closure

PROCEDURE
(I)

Welcome & Registration
Participants will register their names by signing in the sign-up sheet. They will be
provided with name cards, workshop folder that includes workshop syllabus and
agenda, TAAP Toolkits one pager, World Learning and host organization’s flyer or
brochure etc…

(II)

Scavenger Hunt
Participants will be given the Scavenger Hunt sheets, which have been prepared in
advance. Participants will go around the class and gather information about their
fellow participants and fill in the sheet. Then some participants will voluntarily share
what they found out about their fellow participants. (See the detailed instruction on
Appendix I)

(III)

Name Game with Ball Toss
Participants will stand in a circle and introduce themselves to the group in a ball toss
activity.
First round, one person will hold the ball, say his/her name and then pass/throw the
ball to another person. The person receiving the ball will then say his/her name and
then pass the ball to another person. Continue until everyone has introduced
themselves.
Second round, the participant who receives the ball has to say the name of the
person who has thrown it to him/her. It is often challenging for participants to
remember the names, but they will remember more after this round!
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(IV)

Circle Step Activity (Step-up, step-back)
This activity is designed to show that each participant has something to offer to the
group, and that often multiple participants can offer similar things. Because of this,
participants need to be aware of how often they are contributing, and how often
they are making room for others to contribute.
Participants will be in a tight circle standing. One trainer will read a series of
statements. If the statements are true for them, they are to take a step into the
circle. If not, they remain where they are. This is a non-verbal activity. Just “StepUp” & “Step-Back”. It is important for the trainer to continually use the phrases
“Step-Up” & “Step-Back” as these will become tools for the participants to use to
self-regulate equal participation.
Read the Statements 1-by-1 (See the attached sample statements on Appendix II):
i. “Step-Up if you like ice cream.” (Pause) “Thank you, please Step-Back.”
ii. Questions should range across the spectrum of topics to be delivered
during the training as well as some fun outside of the box ones.
iii. A few questions should be designed so that everyone “Steps-Up” at the
same time.
Processing
The main point to reach from this processing is the need for everybody to take a
turn “Stepping-Up” and to make room for others to contribute by “SteppingBack”
Trainer will ask the questions below and get some response from participants:
1. How do you feel?
2. How many of you stepped-up?
3. How did it feel to step up? How did it feel when you couldn’t step
up?
4. What happened when everybody stepped-up?
a. Note: The trainer should observe the activity closely to
draw out potentially uncomfortable situations that arose
to process at this point.
5. Have you experienced situations when you can step-up and when
you cannot in your real life? Please explain.
6. What does this activity tell? / What have you learned from this
activity?
7. How would you like to use this in this workshop or in your real
life?
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Trainer should highlight that as participants are from different backgrounds and
have different knowledge and experience, we need to take a turn “Stepping-Up”
and to make room for others to contribute by “Stepping-Back”. If everyone is
stepping up at the same time, it might cause some push, crash and tension
among participants. Think about ourselves whether I have always been stepping
up or stepping back? We will use this in our group discussion and activity in the
course.
(V)

PGOs & Expectations
A. In small groups, participants will share their expectations of the workshop.
They will talk about what they expect to learn from attending the workshop.
B. Trainer post all the workshop’s learning objectives around the room and
participants will walk around and go and stand at the one they would most
like to achieve.
C. Ps will share why they are standing where they are standing.
D. Ps will share any goals they want to add to the PGOs of the workshop.

(VI)

Course Syllabus
A. Ps will have a look at the syllabus and in pairs, they discuss these questions:
a) What looks interesting to you?
b) What subjects or issues do you think will be discussed in those
contents?
c) What do you want to learn more about?
d) What confused you? What questions do you have?

(VII)

Workshop Logistics
A. Trainers will explain about the logistics of the workshop
B. Participants will clarify if they have any questions

(VIII)

Setting Ground Rules with Boat Activity
The purpose of this activity is to create a learning environment where participants
will feel safe to actively participate in the workshop. It is a group norming activity
where participants will be able to co-create the expected behaviors for the course.
• Trainer prepares a Large Boat and posts on large poster paper
• Each participant is given multiple post-it notes, on each post-it, they
are first to list what behaviors, or norms, they expect to see from
their fellow participants
• When all are done, come up to the boat one by one, read their postits, and post on the boat
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After all done, let there be a chance to clarify (Try to avoid having
some Participants attack the ideas of another)
• Now, with new post-its, participants are to write the specific
behaviors that they do not want to see from their participants
• Repeat the presentation; but, this time they put the post-its in the
water around the boat
• Give time for clarification
• Trainers also post what they expect and do not expect from fellow
participants
Note for Trainers: Trainer analogy about being on a voyage together, to stay on
course and reach their destination, all of the characteristics of the boat need to be
met. If some of the water characteristics arise, then the boat is going to run into
them and move off course, and potentially even sink.
• At end, ask the Ps to sign the Sail of the Boat, or the paper, in
agreement to uphold these norms.
• Use the boat as a norming tool during the workshop and encourage
participants to take responsibility for it.
• Share Martin Luther King’s quote: “We might have come from
different backgrounds. But we are on the same boat now.”
Dots Activity
•

(IX)

This activity makes participants immediately aware of “inclusion” and “exclusion”,
and the personal experiences of it. They will experience what it feels like to be part
of the “in group” or the “out group”, i.e. included or excluded. This is also for
participants to reflect on how they may have experienced the dynamics of privilege
or exclusion in their own lives and contexts.
Setting up the Activity:
Trainers will put the following bullet points instructions on a PowerPoint slide:
•
•
•
•

We are randomly giving each of you a colored dot to put on your forehead.
Please do not tell each other what color is on your forehead.
For this activity to work, it is important that you follow the instructions
(which you will have on small handouts that we are distributing).
Please read the instructions, ask if there are any questions -- and we will then
run the activity for 10 minutes.
This is only an activity; afterwards, you can go back to relating to one another
normally.

Trainers will put one color sticker on the forehead of each participant. Trainers
should aim for a limited number of greens, and many yellow. Then give a copy of the
instructions to each participant.
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Dot Activity Instructions
Each of you has a sticker on your forehead but will not know the color of the sticker.
Pretend that you are at a meeting where you will have only 10 minutes to connect
with at least 10 people while making meaningful connections with important people.
Since you have so little time, you decide to use your time well (strategically):
Ø All the GREEN sticker people are very interesting, key contacts (+). Try and
talk with green sticker people as long as you can and ask lots of questions
with which to gather information.
Ø All the RED sticker people are to be avoided (-). Be polite, but they are just
not worth your time. Leave them quickly or as soon as you have exchanged
names.
Ø All the YELLOW sticker people are neutral (+/-). You can exchange names and
chat for a while but will want to move toward the green people.
Processing:
•
•
•
•
•
•
•
•
•
(X)

How do you feel participating in this activity?
What did it feel like to be green/yellow/red?
Raise your hands if you think you know what color you have on your
forehead.
How did you know what color you had?
What did you notice about this activity?
Have you felt this/seen this/done this in real life? Provide some examples.
When in your life have you felt like a green/yellow/red?
What can we learn from this exercise about inclusion and exclusion?
What would you like to do about this learning in your real life?

What is Inclusion/Exclusion?
Think/Pair/Share
Participants will work in pairs to discuss:
• What does Inclusion mean to you?
• What does Exclusion mean to you?
• Share in a big group
• Trainer discusses what social inclusion means and present the definition from
the glossary. Invite any comments or thoughts on the definition.
“Inclusion/Social Inclusion: The process of improving the ability, access,
dignity, and opportunity of people, disadvantaged on the basis of social
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identity, to take part in society. This process requires changing systems and
challenging norms.”
(XI)

Introducing TAAP Toolkit
What is TAAP?
Trainer will ask the following questions to elicit what participants already know
about TAAP:
• Has anyone read about the TAAP one pager?
• Does anyone want to explain what TAAP is?
• What is one thing you learned about TAAP by reading that one pager?
• What is one thing you are interested and would like to learn more about
the TAAP?
Trainer explains what TAAP is with the following highlights:
B. A resource for development practitioners and civil society activists to
integrate social inclusion into program design, implementation, and
learning.
C. An approach to inclusive development that identifies who is left behind,
explores reasons why and how it impacts agency, access and power,
and provides an analytical framework and practical tools to take action
against the exclusion and towards positive social change.
D. An approach that embraces five principles: Participatory Approaches,
Context Sensitivity, Emphasis on Dignity and Agency, Address Power
Imbalances, Think Big Think the Impossible.
Trainer highlights that many of the activities of this workshop are adapted from the
TAAP Toolkit. In the end of the workshop, participants will get a chance to explore
how to make their project a TAAP scenario incorporating those five principles. This is
just the introduction and it is OK if they do not understand in depth. If they are
interested in learning more details about it, they are encouraged to download the
toolkit from online at www.taapinclusion.org.

(XII)

Reviewing Workshop Glossary
Participants will be provided the workshop glossary to read before attending the
workshop. And they will have a look at the definition of the terms and ask any initial
questions they have. Trainer should remind them that this glossary is just for
introduction and we will go into more details and refer back to them in those
workshops related to those terms. Highlight the main terms which will be often used
in this workshop. They include: Access, Agency, Power, Transformation, Barriers,
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Boosters, Gender, Sex, Discrimination, Marginalization, Exclusion, Intersectional,
Transformative etc.
(XIII)

The Gender Game:
The purpose of this game is to enable a basic understanding of “Gender”. Trainer
should remind participants that we are introducing words/terms/concepts- wanting
people really to understand them. This should begin with a very simple explanation
of sex versus gender to distinguish biological sex and gender roles. The objectives
are:
• To the difference between “gender” and “sex”
• To determine whether a difference is gender-based or sex-based
Trainer post a piece of paper that says “Gender” on one side of the room; and
another that says “Sex” on the other side.
Trainer will read a statement, and participants should think about whether it reflects
“gender” or “sex” – move to the sign on the side of the room.
Trainer read as many as are fun and/or productive. Then give participant a copy of
the handout/list. Trainer asks if there are any comments or questions.
In a society, the following are true for girls/boys and men/women. We will be
considering whether each reflects sex or gender.
Statement
1. Women give birth to children; men do not.

SEX

GENDER

2. Boys are tough; girls are gentle.
3. While women contribute an average of 70% of the labor for
food production, rural women are poorer than men and have
lower levels of literacy, education, health, and nutrition.
4. Young women are expected to marry as decided or directed
by their families; young men may freely choose their wives.
5. Men's voices change with puberty; women's voices do not.
6. Women are expected to be faithful to one husband; it is
socially acceptable for men to have multiple sexual partners.
7. Women are biologically more at risk for HIV than men.
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8. Women can breastfeed babies; men can bottle-feed babies.
9. Women may inherit land from their fathers or mothers; men
gain property through marriage or purchase.
10. Nearly 80% of software developers, computer
programmers and truck drivers are men.
11. Within families, mothers-in-law have more decision-making
power than their sons or daughters-in-law.
12. It is not proper for a woman to speak in public events or to
challenge a man's statements in public.
(XIV)

Social Identities
This section aims to develop individual and organizational positional awareness
where they fit within society in relation to others, and about who has (does not
have) agency, access, and power.
Mapping Your Identity
The purpose of this activity is to look at various levels of identity. It asks participants
to reflect on various identities they hold, and whether these identities have the
potential to “power up” or “power down”. It allows participants to inquire and
reflect on which aspects of their identity have been marginalized or excluded and
have less power than others as well as aspects where they have more power and
privilege than others. This is also for them to develop or increase awareness about
their own positionality and acknowledge that it can change with context. (See the
attached Worksheet here)
Social Identity Wheel
•
•

Give each participant a blank social identity wheel and ask each person to
write “human” in the center circle.
Individually participants will write in each of the outer sections the name of a
group with which they identify. This can include anything: tribe, female,
sister, athlete, student, Muslim, musician, Christian, teacher, activist, or any
group with which they identify. The idea is to indicate social identities (that
is, identities of the individual in relation to others which those others
recognize) rather than individual attributes: for example, “artist” is a social
identity whereas “creative” is a personal attribute.

73

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
•

•

•

Once they have completed the identity wheel, participants will reflect on
which identities bring them advantage and power, and which, if any, of their
identities have been marginalized or excluded.
Then participants will insert a blue UP arrow in any part of their identity
wheel where they feel this aspect of identity creates unity or connection with
other groups—where belonging to this identity might “power you up”,
providing advantages and privilege.
Participants will insert a red DOWN arrow in any part of their identity wheel
where they feel or have experienced marginalization or exclusion as a
member of that group; if they feel that this identity “powers you down,”
creating disadvantage. There is a possibility that participants can feel both
powered up and powered down by a specific identity, depending on the
context. If this is the case, they can put both arrows and write the context in
which the arrows apply.

Processing:
•
•
•
•
•
•

•

•
•
•

How do you feel about doing this activity?
What did you notice about your identities?
Which of your identities are most important to you?
What are identities you think about most often?
What are identities you think about least often?
Which aspects of your identity did you mark with a red DOWN arrow?
Consider reflecting on or discussing how it feels/felt to be a member of a
marginalized or excluded group.
Which aspects of your identity did you mark with a blue UP arrow? Consider
reflecting on or discussing how it feels/felt to be a member of a privileged or
included group.
What are some common stereotypes about your identities?
What, if anything, did you learn from this exercise about yourself and your
positionality?
Can you think of ways to increase your self-awareness about your
positionality, especially in relation to the context in which you will implement
programming?

Mapping Your Organization’s Identity
The purpose of this activity is to let participants reflect on aspects of their
organization’s identity that “power up” and “power down” and how those identities
marginalize or exclude. It also allows them to develop awareness of their
organization’s positionality – where it has more vs. less power and agency. (See the
attached Worksheet here)
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Organizational Identity Wheel
•
•

•

•

•

Give each participant a blank organizational identity wheel and ask each
person to write the organizational mission in the center of the circle.
Individually participants write words that describe the organization and what
it does. Participants should focus on factual descriptions and to avoid using
value judgments or subjective terms such as “innovative” or “committed.”
Once they have completed the identity wheel, participants will reflect on
which identities bring the organization advantage and power, and which, if
any, of the organization’s identities have put it at a disadvantage.
Participants insert a blue UP arrow in any part of the wheel where they feel
this aspect of identity creates unity or connection with other groups—in
other words, where belonging to this identity might “power up” the
organization, providing advantages and privilege.
Participants insert a red DOWN arrow in any part of the wheel where the
organization has experienced marginalization; if they feel that this identity
“powers down” the organization, serving to disadvantage the organization
and its partners.

Processing:
•
•
•
•
•
•
•
•
•

Which aspects of your organizational identity did you mark with a red DOWN
arrow?
Which aspects of your organizational identity did you mark with a blue UP
arrow?
What are some common stereotypes about your organization’s identities?
What are some common stereotypes about the country where your
organization is based?
What are some common stereotypes about the kind of work your
organization does and the kinds of staff and consultants it hires?
Are there aspects of your organization’s identity that marginalizes or
excludes certain groups?
What are some common stereotypes about the funders of your
organizations?
How will its identities impact the work that your organization is doing in its
home country or in another context?
How can your learning and reflections from this exercise inform your
organization’s work as a development actor, including in the design of
programs?
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(XV)

Everyday Inclusion Indicators
The purpose of this activity is to build awareness of what inclusion, marginalization
and exclusion look like in the community. This is also to enhance participants ability
to look for inclusion indicators in “every day” (common) situations where issues of
inclusion and exclusion may not be immediately clear.
This is a homework assignment: participants will choose one of the following
locations and develop 2-3 indicators. They will report what they have found in
tomorrow early session.

(XVI)

•

Location 1: Go to a public area or building (ex. market, library, post office,
office building, restaurants, apartment building, or gym) and observe for 15
minutes. Go inside if you can. What signs of inclusion are present? What
signs of inclusion are lacking? What examples of inclusion or exclusion you
observe? (Develop 2-3 indicators)

•

Location 2: Take a short trip on public transportation (train or bus) and
observe for 15 minutes. What signs of inclusion are present? What signs of
inclusion are lacking? What examples of inclusion or exclusion you observe?
(Develop 2-3 indicators)

•

Location 3: Spend 15 minutes on online media. (This can be your own
Facebook account, a local newspaper, advertisement for a local business, a
local organization’s twitter account.) What signs of inclusion are present?
What signs of inclusion are lacking? What examples of inclusion or exclusion
you observe? (Develop 2-3 indicators)

Day Closure
Participants will mingle and ask the following questions of each other. Each
participant will get a stripe of paper with a question to ask. After asking each other,
they swap the questions and change the partners. Questions to discuss are:
• What was the most interesting thing you learned today?
• What are you still confused about?
• What was one thing you would like to learn more about?
• What was one thing you like the most about today workshop?
• What was one thing you like the least about today workshop?
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Day 2:
Social Inclusion Analysis
Today workshop sessions will focus on social inclusion analysis which will allow participants to
examine their project’s operating environment as it relates to issues of social inclusion,
marginalization and exclusion. Today sessions will also help them identify the opportunities and
challenges to promote social inclusion and develop solutions they can implement through their
programmatic activities at various stages of the project management cycle.
OBJECTIVES: PWBAT (Participants will be able to):
• Determine the scope of their Social Inclusion Analysis
• Identify the key stakeholders who may be interested in their analysis
• Assess the influence of, importance of, and level of impact of their analysis efforts
upon each stakeholder
• Identify how best to engage stakeholders
• Determine questions of the Social Inclusion Analysis, including one question for each
of the TAAP core elements- agency, access and power, and how to ask them
• Identify domains of Social Inclusion Analysis Framework and rank them
• Identify their respondents and data collection tools
TASKS:
Time
9:00 – 9:15
9:15 – 9:45
9:45 – 10:15
10:15 – 10:30
10:30 – 10:45
10:45 – 11:15
11:15 – 12:00
12:00 – 1:00
1:00 – 1:30
1:30 – 2:30
2:30 - 3:30
3:30 – 3:45
3:45 – 4:45
4:45 – 5:00

Sessions
Warm-up Activity
Recap of Day 1 & Today’s Agenda
Reporting Everyday Social Inclusion Indicators
Coffee Break
Introducing Case Study/Scenario
Social Inclusion Analysis Scope
Stakeholders Analysis and Mapping
Lunch Break
Defining the Purpose of Social Inclusion Analysis
Social Inclusion Analysis Questions
Ranking Domains by Level of Importance
Coffee Break
Identifying Respondents & Data Collection Tools
Day 2 Closure
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PROCEDURE
(XVII) Warm-up Activity
a) Participants will sit in a circle and a trainer will stand in the center of the
circle.
b) The trainer will start and make a statement. It can be any statement.
c) If participants believe the statement is true, they will have to move and
change their seats. If the statement is not true to them, they will remain in
their seats.
d) They will have to compete to get a seat. The person who does not get a seat
will have to make a statement.
e) Repeat from b) about 4-5 rounds.
f) Then the trainer will step-out of the circle and read prepared statements in
relation to inclusion & exclusion
g) If the statement is true to them, they will move and change seats, if not they
will remain in their seats. As the trainer moves out, there will be enough
seats for everyone and later they will realize that they do not need to
compete to get a seat. (In this stage, trainer links the warm-up activity with
the contents of the workshop)
(XVIII) Recap of Day 1 & Today’s Agenda
Tell participants what we have covered on Day 1. Ask if participants have any
questions concerning what we discussed on Day 1. Allow participants to clarify what
they are still confused about. Invite some discussion from other participants if they
want to contribute too. Make sure some peers learning also happens here by
bouncing questions back to other participants to answer as much as possible.
Quickly introduce today agenda and take some clarification questions too.
(XIX)

Reporting Everyday Social Inclusion Indicators
In small groups, participants will share where they went and what they had
observed the indicators of inclusion and exclusion. In a big group, participants will
voluntarily share what they have shared in their groups.

(XX)

Introducing Case Study/Scenario
a) Participants will be provided a Case Study/Scenario on planning a Social
Inclusion Analysis for a US Embassy-funded Inclusive Training Programs in
Shan State, Burma.
b) Participants will read the case study and clarify if they have any questions.
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c) Participants will be reminded that this case study will be used throughout
today workshop for Social Inclusion Analysis
(See the attached case study on Appendix III)
(XXI)

The Scope of the Social Inclusion Analysis
The first step in undertaking a social inclusion analysis is to define its design, creating
a Terms of Reference with clearly articulated goals, steps, actors, and outcomes for
the study. Studying issues of social inclusion, marginalization, and exclusion can be
challenging, given that almost everyone in any society experiences some sort of
social exclusion. This activity is designed to:
•
•
•
•

Determine the parameters/focuses of participants’ Social Inclusion Analysis
Conduct stakeholder analysis and mapping
Clarify the purpose of the Social Inclusion Analysis
Define the Social Inclusion Analysis study questions

Participants will be provided the 6 questions that are correspondent to each of the
focus areas and let them respond to those questions.
1. Do you intend to focus your Social Inclusion Analysis on a particular theme
(e.g. education), subtheme (e.g. early childhood education), or a crossthematic issue (e.g. the impact of identity-based violence on education
outcomes)?
2. Do you intend to study (a) particular identity group(s) (e.g., LGBTI persons,
migrant minorities, rural residents, religious or ethnic minorities, etc.) across
various themes?
3. Do you intend to study a particular identity or identities, group(s) within a
theme? Or a set of themes (e.g. migrant children in education, women from
rural areas in health)? Or a set of identities across various themes (in case
the theme(s) of your study has (have) not been determined yet).
4. Do you intend to study a particular location with a focus on particular themes
or identities?
5. Do you not yet know the focus of your study?
6. Other? If you want to study inclusion components in another form, write
your decision here.
Then, participants will use their responses to complete statements about what the
focus of their analysis is and is not.
(See the attached Worksheet here)
a) In small groups, participants will discuss and decide what focus area they
intend to focus for their Social Inclusion Analysis.
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b) In the same groups, participants will write statements about what the focus
of their analysis is and is not.
(XXII) Stakeholders Analysis and Mapping
The objectives of this activity are to identify the key stakeholders who may be
interested in participants’ analysis, to assess the influence of, importance of, and
level of impact of their analysis efforts upon each stakeholder, and to identity how
best to engage stakeholders.
a) Participants will be asked if they have conducted stakeholders mapping and
analysis. They will share some of their experience on how they used to do
stakeholders mapping.
b) Then participants will brainstorm list of stakeholders who may be interested
in their studies.
c) Participants will fill out the Stakeholder Analysis Matrix, where they will put
stakeholders who will influence on their study in the level of interest and
level of influence. (See the attached Worksheet here)
d) Participants will also identify the engagement level for each stakeholder.
They will put each stakeholder into levels such as Inform, Consult, Monitor,
Involve/Engage or Partner. (See the attached Worksheet here)
(XXIII) Defining the Purpose of Social Inclusion Analysis
a) Participants will be provided the following purpose statements for Social
Inclusion Analysis.
• To increase knowledge and awareness about who is most often
underrepresented, marginalized or excluded from rights, services, or
opportunities (political, social, or economic).
• To recommend areas of inclusion focus for projects, policy and
advocacy work.
• To maximize opportunities for your project to support marginalized
and excluded groups.
• To determine effective ways to engage those who already have
agency, access, and power to use their influence for positive social
change.
• To identify ways your project can promote change in how social
groups include, marginalize, or exclude each other.
b) Participants will choose two or three statements which they think most
relevant and useful for their study and adapt them into their purpose
statement for the Social Inclusion Analysis of the case study.
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(XXIV) Social Inclusion Analysis Questions
a) In small groups, participants will brainstorm and generate questions to ask
for their Social Inclusion Analysis. They will write brainstormed questions on
a flit chart.
b) Participants will be provided the following examples of additional Social
Inclusion Analysis questions from which they can choose.
•
•

•
•

•
•
•
•
•
•
•
•
•
•
•

•
•

To what extent are the basic rights and needs of people in the context
met or not?
How does that happen? Government-led services and protections?
Entrenched customs and mores? Market-based solutions? A
combination?
To what extent does a person experience threats to their safety,
wellness, or dignity because of their identity?
What gaps exist between included, marginalized, and excluded
identities at the household level? The community level? The societal
level?
How do those gaps impact the way that identity groups experience
agency and access to development interventions?
What are the existing gender and social identity norms?
What are the existing barriers, opportunities, boosters, and enablers?
What might be some of the causes responsible for the existence (and
perpetuation) of those barriers, opportunities, and enablers?
How do marginalized and excluded groups interact with other
groups? Which groups do they not interact with at all?
Why do interactions (or lack of interactions) happen the way they do?
Who holds power to influence inclusion/marginalization/exclusion
patterns?
What are the most pressing needs of various identity groups?
Which identity groups already appear to have traction in their
advocacy? Why?
Who are the key duty-bearers, public servants, influencers, people
with power, role models?
Who pushes back against certain inclusion efforts or identity groups?
Who are the decision makers who simply don’t act? What is their
motivation or rationale for non-action?
How can you position your project participants to become champions
of inclusion?
Other (to be developed by the group or what they have
brainstormed)
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c) Participants will then choose not more than 5 questions from (a) and (b) and
cluster them within each of the four TAAP areas (agency, access, power, and
transformation).
(See the attached Worksheet here)
(XXV) Ranking Domains by Level of Importance
a) In small groups, participants will review the six domains used in TAAP Social
Inclusion Analysis.
b) Discuss and rate the level of importance of each domain for their Social
Inclusion Analysis, using the ratings:
H = HIGH (if all aspects of the domain are very important to the purpose of
their study)
M = MEDIUM (if some, but not all, aspects of the domain are important to
their study)
L = LOW (if the domain is not crucial for their study)
(See the attached Worksheet here)
(XXVI) Identifying Respondents and Data Collection Tools
a) In small groups, participants will map respondents and data sources within each
of the domains identified for their Social Inclusion Analysis.
b) Participants will be provided template where they will create a list of
respondents, putting an X next to the domain where they expect that group to
provide data.
c) Participants will replace the X with the appropriate data collection tool to use
with that particular group.
(See the attached Worksheet here)
(XXVII) Homework Assignment:
Participants will find and collect data for the social inclusion analysis as a homework
assignment. They can go online or ask their friends or colleagues to find those data
from those respondents and data sources. This is just an exercise and there no
needs to be perfect. They will be reminded that they are going to map their data in
tomorrow sessions.
(XXVIII) Day 2 Closure
a) Trainer will put various pictures on the table in the middle of the training room
b) Participants will walk around the table and choose one picture that represents
their feeling in relation to today workshop especially social inclusion analysis.
c) Each participant will hold the picture they choose and share their feeling with
the group
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Day 3
Social Inclusion Analysis and Inclusive Design
The first part of today’s workshop sessions will continue with social inclusion analysis that was
introduced to participants on Day 2. They will explore the consequences, drivers, causal factors,
and root causes of inclusion, marginalization, and exclusion and identify intervention areas with
potential for transformative change. The second part of today workshop will focus on applying
the inclusion analysis and translating its results into a more inclusive program design.
OBJECTIVES: PWBAT (Participants will be able to):
• Map their data and findings and put them into the TAAP six domains and four
components
• Explore root causes of inclusion, marginalization, and exclusion
• Identify intervention areas with potential for transformative change
• Identify the stages of gender and social inclusion integration continuum with case
studies
• Identify the boosters and barriers for inclusion, marginalization and exclusion
• Identity what change is possible and decide which levels of change (e.g., individual,
family/ community, societal and institutional) their project is working to address
• Create a TAAP Scenario, a tool to envision, monitor, and track how their project is
intentionally integrating inclusion through the project cycle
TASKS:
Time
9:00 – 9:15
9:15 – 9:45
9:45 – 10:45
10:45 – 11:00
11:00 – 12:00
12:00 – 1:00
1:00 – 2:30
2:30 – 3:30
3:30 – 3:45
3:45 - 4:30
4:30 – 4:45
4:45 – 5:00

Sessions
Warm-up Activity
Recap of Day 2 & Today’s Agenda
Mapping Data and Findings
Coffee Break
Exploring Root Causes
Lunch Break
Identifying Intervention Areas for Transformative Change
Social Inclusion Integration Continuum
Coffee Break
Identifying what change is possible
Homework: Creating the TAAP Scenario
Day 3 Closure
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PROCEDURE
(XXIX) Warm-up Activity
Walk and Talk: Participants will work in pairs and imagine they are walking in a park
or walking on sidewalks. They will walk and talk to each other. If they are tired of
walking they can sit somewhere and continue talking. Then they will walk again.
Trainer will tell participants the topics that they have to talk about. First, they will
talk about topics that are not related to the workshop sessions or workshop
contents. And then they will transition to talking about the content areas that have
been covered previously and will be covered today.
Trainer says: With your partner,
1) Share one thing you like to do in your free time
(After allowing some time for participants to talk about the first topic, then
Trainer instructs to move to another topic)
2) Share what projects you are working on
3) Share one thing that has surprised you during this workshop
4) Share one thing you have learned so far from attending this workshop
5) Share something you are excited to learn about today
(XXX) Recap of Day 2 & Today’s Agenda
Tell participants what we have covered on Day 2. Ask if participants have any
questions concerning what we discussed on Day 2. Allow participants to clarify what
they are still confused about. Invite some discussion from other participants if they
want to contribute too. Make sure some peers learning also happens here by
bouncing questions back to other participants to answer as much as possible.
Introduce the agenda for today workshop.
(XXXI) Mapping Data and Finding
The purpose of this activity is to identify, and map collected data into the TAAP Six
Domains and Four Components and identify boosters and barriers to inclusion,
marginalization and exclusion.
In small groups, participants will look back to the case study on iPACE program and
discuss the data they have collected. They will then fill out the data that they think
are boosters and/or barriers in relation to TAAP Six Domains and Four Components:
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Six Domains
1. Laws, Policies, Regulations, and Institutional Practices
2. Access to/Control over Assets and Resources
3. Knowledge, Beliefs/ Perceptions, Cultural Norms
4. Power and Decision- making
5. Roles, Responsibilities, Participation and Time Use
6. Human dignity, safety and wellness
Four Components:
1. Access
2. Agency
3. Power
4. Transformative
Participants will present their findings. As a big group, they will add all data in one
document.
(See attached Worksheet here)
While entering and organizing data, participants should be reminded to consider the
following:
•
•
•
•

Who are the key actors driving the inclusion, marginalization or exclusion?
Why are the key actors motivated to drive the inclusion, marginalization or
exclusion?
What strategies are key actors using to drive the inclusion, marginalization or
exclusion?
When is inclusion likely to be open to further expand and when is
marginalization or exclusion likely to be open to change for better or worse?

(XXXII) Exploring Root Causes
Participants will craft a problem statement for the iPACE case study.
Participants will be introduced the definitions of consequences, causal factors, and
root causes:
• CONSEQUENCE: The result/effect of the problem.
• CAUSAL FACTOR: Something that contributes to creating a problem such as a
circumstance or influence/drivers.
• ROOT CAUSE: The ultimate reason why the problem exists
Participants will be introduced the Problem Tree. They will learn how the Problem
Tree is used to illustrate consequences, causal factors, and root causes.

85

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
On a flipchart, whiteboard, or piece of paper, Trainer will draw a simple tree with
branches and roots. Then write the problem statement horizontally in the middle of
the tree – right where the branches first start rising out of the trunk. Consequences
are the leaves, causal factors should go along the trunk, root causes are the roots
below the surface.
In small groups, participants will identify the problem(s) and resultant consequences
and add those to the problem tree. Make sure to be inclusive by probing the various
identities that may be affected by the problem(s). Consider tracking ideas that
emerge about what can be done to affect these factors of inclusion, marginalization
or exclusion. Participants will be reminded to integrate these considerations into
their Social Inclusion Analysis report. (See the attached Worksheet here)
Still in the small groups, participants will discuss how these main causes fall under
the 6 different domains of analysis listed below:
• Laws and policies
• Knowledge, beliefs, norms, and perceptions
• Roles, responsibilities, time use
• Power to make decisions
• Access to/control over assets and resources
• Status of human dignity, safety and wellness
(XXXIII) Identifying Intervention Areas for Transformative Change
The purpose of this activity is to help participants identify the intersection of
identities and develop a set of findings and recommendations. It will also help them
identify groups of stakeholders and participants who are at a higher risk of being
excluded. Participants will map intersectionality of identities against an inclusion
scale, define the key causes of inclusion, marginalization, and exclusion, and define
the interventions with the highest likelihood of transformative social change.
On a whiteboard or flip chart, Trainer will draw the three categories – included,
marginalized and excluded. Participants will analyze the trends of the identity
groups. Using sticky notes, participants will place the identities under the relevant
category.

86

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS

INCLUDED: Persons with the capacity, opportunity, and dignity, to benefit from and
fully participate in the social, political, and economic development of the society.
MARGINALIZED: Persons whose limited capacity, opportunity, and dignity
disadvantages them from benefiting from and fully participating in development.
Their link to the society is weakened.
EXCLUDED: Persons whose lack of capacity, opportunity, and dignity bars them from
benefiting from and participating in social, economic and political development.
Their agency, access and dignity are ignored, denied, or actively infringed upon.
Participants will examine and identify the following:
INCLUDED: What makes them included? What could make them excluded?
MARGINALIZED: What makes them marginalized? What could make them included?
EXCLUDED: What makes them excluded? What could make them included?
Then, participants will discuss the following questions to identify high impact
interventions for inclusion.
HIGH IMPACT INTERVENTIONS
1. What high-impact interventions did you collect from your respondents that
could involve all the groups? Why are they considered high-impact
interventions? What would they look like when implemented successfully? Who
should be involved in their implementation? Do they address the causes of
marginalization and exclusion described in this activity?
2. What are the things that included groups can do within the scope of the project
to meaningfully engage those who are marginalized or excluded? How should
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those things be implemented? When? Where? Do these potential activities
address the causes of exclusion? How will meaningful change happen?
3. What activities could the project implement that would sustain collaboration
among those groups after project close-out?
4. What are potential different impacts of the project, including unintended or
negative consequences, on included, marginalized and excluded populations?
Participants will develop recommendations that can help transform agency, access
and power and explain why these recommendations are important and what change
can be seen upon implementing. Participants will also explain why these
recommendations are feasible and how they align with the “Think Big” principle and
with the inclusive impact and sustainability imperative.
Participants will present their recommendations in the full group.
(XXXIV)Prioritize Inclusion Analysis Recommendations
The purpose of this activity is to help participants to consider the recommendations
contained in the Social Inclusion Analysis report and determine the priority, timing,
and cost, and the place of each of those recommendations on the social inclusion
continuum.
Participants will rank these recommendations considering priority, timing and cost
to integrate into the project design. The social inclusion analysis will include a variety
of recommendations some of which may not possible, at least not in the near term.
Participants will be introduced to Gender and Social Inclusion Integration
Continuum. Participants will read the case study for gender and social inclusion
integration. Participants will then put the steps in order from least gender aware to
most gender aware on the continuum. Participants will go around and see how
other members of other groups did.
Step 1 - Gender and Social Inclusion BLIND: The project design did not take any
gender or social inclusion considerations in to account. Barriers to women’s
participation included: To qualify to participate in driving lessons or to obtain a loan
to lease or purchase a taxi, a trainee/borrower must have a driver’s license and
meet the bank’s general conditions for obtaining a loan. The project also required
participants to enroll in a two-week evening training workshop. The project did not
consider social norms at the individual, household and societal level and did not
consider women’s time poverty.
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Step 2 – Gender and Social Inclusion Aware/Exploitative: The project sought to
recruit women participants but reinforced inequitable gender and/or social inclusion
norms.
Step 3 – Gender and Social Inclusion Aware/Accommodating: The project design
acknowledges and works with and around gender and social inclusion norms. The
project supported women participants to obtain required documentation, provided
driving lessons and babysitting support during training sessions, and built map
reading and car repair skills. The project worked with the taxi company to offer
“women drivers for women-only passengers” so that female taxi drivers did not
have to be concerned about being harassed by male passengers.
Step 4 – Gender and Social Inclusion Aware/Transformative: The project critically
addressed and worked proactively to change gender and social inclusion relations.
The project team visited households to share information on the income-generating
benefits of the project. The project team offered gender equality courses for men
and women in the community and celebrated the role of all people in promoting
gender and social inclusion.
Reinforcing participants’ skills on identifying interventions areas and
recommendations
•
•
•

Participants will be divided into three groups
Each group will receive a case study
Based on their case study, participants will do the following:
1. Come up with at least three transformative project interventions.
2. Brainstorm all the barriers and boosters for each intervention.
3. Select one barrier for each intervention their project design will
address.
4. Select one booster to leverage for each intervention they will utilize
to implement the intervention
5. Write the intervention, booster and barrier for their project on a flip
chart.

(XXXV) Identifying What Change is Possible
•

Participants will review the TAAP Theory of Change (ToC), which posits that
expanding the agency, access and power of marginalized and excluded
people will require tackling entrenched norms, institutions, and power
structures.
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Note for Trainer: The TAAP ToC rests on two core assumptions: first, that
positive transformations in attitudes, behaviors, and social norms depend
upon a strong starting awareness on the part of the practitioners about the
power dynamics among various groups; and second, that the intervention
must seek to effect change at different levels.
•

•

•

Participants will decide at which levels of change (e.g., individual, family/
community, societal and institutional) their project is working, when they
want to see the outcomes and which boosters and barriers will help/hinder
the outcomes.
Participants will draw the TOC levels of change on the flip chart
1. Brainstorm all the beneficiaries for each intervention they wrote
2. Write each beneficiary or group beneficiaries with the corresponding
intervention on post-its
3. Place the post-it on the flipchart where the change in their
intervention is directly targeting
4. Identify the levels at which the interventions are targeting. It may be
more than two or three depending on the interventions proposed
5. Discuss which institutions (formal and informal) the project will need
to work with to achieve its goals
Each group will give a 5-minutes presentation. They should include one
intervention, its booster and barrier, and the level of change the intervention
targets and Q&As. (See the attached Worksheet here)
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(XXXVI)Making Your Project a TAAP Scenario
a) Homework: Participants will be provided “Make your Project a TAAP Scenario”
worksheet. Participants will create a TAAP Scenario for their own project.
Participants will think about their ideal project or the project they are currently
working on. If two or three participants are from the same organization and they
want to work on the same project, it will be also fine. And they will do the
following:
1. Develop a 3-5 sentence description of the project.
2. Include the highest-level objective or goal.
3. How can the project be guided by the 5 TAAP Principles?
4. How can the project take a universal/cross-identities approach?
5. How can the project take an INTERSECTIONAL approach?
6. How can the project take a transformative approach?
7. Participants will fill out their response in the worksheet “Make
your Project a TAAP Scenario”
(See the attached Worksheet here)
(XXXVII)

Day 3 Closure

Participants will work in pairs, read the following questions and select four questions
they wish to respond to and share their response with their partner.
•
•
•
•
•
•
•
•
•

How do you collect data and explore root causes of inclusion,
marginalization, and exclusion?
How would you identify intervention areas with potential for transformative
change?
How would you use the TAAP principles into your project design?
How would you identify boosters and barriers of inclusion, marginalization,
and exclusion?
Describe how and why you would use the Problem Tree.
Explain which levels of change that your project is working to address.
Why do you think it’s important to prioritize Social Inclusion Analysis
Recommendations?
What is your understanding of Included, Marginalized and Excluded?
How would you make your project a TAAP Scenario?
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Day 4
Inclusive Implementation
Today workshop sessions will focus on Inclusive Implementation, which will allow participants
to develop an inclusive-sensitive workplan and integrate it into their essential project functions.
Today sessions will also help participants explore ideas for leveraging inclusion boosters and
opportunities and address any barriers that emerge during implementation. Participants will
also have an opportunity to write a social inclusion action plan to ensure that inclusion is
pursued in a coordinated, collaborative, and integrated manner.
OBJECTIVES: PWBAT (Participants will be able to):
• Present “Making your Project a TAAP Scenario”
• Differentiate between diversity and inclusion
• Integrate inclusive sensitivity and responsiveness into the project workplan,
including implementation and on-going management, accounting for the diversity of
partners and stakeholders.
• Consider boosters and barriers for marginalized and excluded identities to fully
participate in, and benefit from their project activities
• Realize how an inclusion-sensitive workplan holds the project team accountable for
inclusion commitments.
• Identify strategies to promote a shared commitment to inclusion and integrate
inclusive-sensitive practices for developing an organizational culture and capacity for
inclusion.
• Identify challenges of Identity-Based Violence and Accessibility that are
manifestations of marginalization and exclusion
• Develop a plan for monitoring and mitigating those challenges and prepare to
address them.
• Identify different types of resistance they may meet when working toward inclusive
implementation, why it is occurring, and what mechanisms can be used to counter it
• Design and develop the social inclusion action plan
TASKS:
Time
9:00 – 9:15
9:15 – 9:45
9:45 – 10:15
10:15 – 10:30
10:30 – 12:00
12:00 – 1:00
1:00 – 2:00
2:00 – 3:00
3:00 – 3:15

Sessions
Warm-up Activity
Making Your Project a TAAP Scenario Discussion & Today’s Agenda
Video Clip on Diversity & Inclusion
Coffee Break
Developing Inclusion-Sensitive Workplan
Lunch Break
Developing a Project-Level Team Culture and Capacity for Inclusion
Monitoring Identity-Based Violence (IBV) and Accessibility as Sample
Manifestations of Exclusion and Discrimination
Coffee Break
92

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
3:15 – 4:15
4:15 – 4:45
4:45 – 5:00

Addressing Resistance
Social Inclusion Action Plan
Homework & Day 4 Closure

PROCEDURE
(XXXVIII)

Warm-up Activity
1. Let participants stand in a circle
2. One person will go into the circle and do an acting. It can be any acts.
3. Another person will jump into the circle and ask that person, “What are you
doing?”
4. The person who is being asked has to answer something that he is not doing.
For example, if he/she is dancing, he/she has to say something else, like
singing or sleeping or reading etc.
5. Then that person who asked has to do what the person being asked
answered. If that person said “singing” then he/she has to do the “singing”
acting.
6. Repeat from number 3.

(XXXIX) Making Your Project a TAAP Scenario & Today Agenda
Participants will work in small groups and share “Making Your Project a TAAP
Scenario” that they did for homework.
In a big group, participants will share answering the following prompts:
•
•
•
•

What is the most interesting to you about your fellow participants project?
What is something you like about your peers’ projects?
What is something you are confused about or something you have questions
about?
What is one important thing you would like to apply in your project?

Quickly introduce today’s agenda and take some clarification questions too.
(XL)

Video Clip on Diversity & Inclusion
Participants will watch a 6:57 minutes video clip called, “A Place at the Table:
Understanding Diversity, Inclusion and Equity”
https://www.youtube.com/watch?v=LKO-MIKidY0
Participants will discuss the following questions:
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•
•
•
•
•
•
(XLI)

What did you notice about this video clip?
What’s surprised you?
What’s the difference between Diversity and Inclusion according to this clip?
How does this remind you of your past experience in relation to Diversity and
Inclusion?
What did you learn to create a climate where people feel valued, respected
and included across all of their differences?
How would you like to create a place where people feel they have “a place at
the organizational table” that really matters in your workplace?

Developing Inclusion-Sensitive Workplan
The purpose of this activity is to help participants develop their Inclusion-Sensitive
Workplan that can be used to update their project workplan to bring in an inclusion
lens or to ensure that their workplan reflects inclusion as an active commitment if it
is for a new project.
Participants will be provided with “Inclusion Considerations for Developing or
Updating Workplan” worksheet and answer those guiding questions. If they answer
“yes” to any questions, participants will consider the questions on the top of the
chart. If they answer “no” to any questions, participants will discuss why the plan
does not address inclusion approaches and what it will take to adopt inclusion
approaches.
(See the attached Worksheet here)
Participants will be provided with “Illustrative Abbreviated Workplan” worksheet.
They will answer the question: What Can Your Workplan Adopt and Utilize?
(See the attached Worksheet here)

(XLII) Developing a Project-Level Team Culture and Capacity for Inclusion
Participants will be provided with Inclusion-Sensitive Practices. In small groups,
participants will discuss ways to implement those practices. Then they will be
introduced to the examples from TAAP and compare these with what they have
identified. After that they will brainstorm how they can apply this in their project
context.
Managing Inclusive Teams
Practice #1: Provide space to engage in dialogue around inclusion.
Practice #2: Build inclusion into professional development opportunities.
Practice #3: Build inclusion into performance evaluation processes.
Practice #4: Ensure physical accessibility in and around the office and offer
accommodations.
94

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
Practice #5: Recognize that integrating inclusion is the responsibility of all staff.
Consider hiring qualified inclusion experts (as needed) to provide technical
assistance and build organizational capacity.
Onboarding
Practice #1: Provide training and coaching.
Practice #2: Clearly articulate the inclusion-related roles and responsibilities of each
staff member.
Recruiting New Staff
Practice #1: Hire and engage people who identify themselves as marginalized or
excluded, proactively including those with intersecting marginalized or excluded
identities.
Practice #2: Consider hiring or appointing a point person dedicated to promoting
inclusion.
Practice #3: Use inclusion-sensitive selection criteria.
Practice #4: Address inclusion in all job descriptions.
Practice #5: Interview potential employees about inclusion attitudes.
In small groups, participants discuss: What are methods or strategies to implement
those practices?
Participants will be provided the worksheet that includes the examples or methods
from TAAP. Then they will discuss: How will your team apply this in your project
context? And fill out on the right-hand column of the worksheet. (See the attached
Worksheet here)
(XLIII) Monitoring Identity-Based Violence (IBV) and Accessibility as Sample Manifestations
of Exclusion and Discrimination
The purpose of this activity is to guide participants through questions about two
examples—IBV and accessibility—of challenges that are manifestations of
marginalization and exclusion so that they can develop a plan for monitoring and
mitigating those two challenges and prepare to address others. Participants will
reflect on the findings about IBV, accessibility and other manifestations of
discrimination identified in Phases II and III and develop a project plan for
monitoring and mitigating these challenges. They will also identify other identitybased challenges specific to their project.
•

Trainer will write 8 entry points for monitoring and mitigating identityrelated challenges on 8 flit charts and post them around the training room.
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•

The 8 entry points to include are: Policy, Transparence, Culture, Awareness,
Training, Accountability, Leveraging Boosters in the Context, and Self-care.
Flit chart examples:
Entry points

Challenges of Identitybased violence

Challenges of
Accessibility

Policy

Entry points

Challenges of Identitybased violence

Challenges of
Accessibility

Transparency

•
•
•
•
•

Participants will brainstorm example challenges of identity-based violence
and example challenges of Accessibility for each entry points.
They will go around the room and write under those challenges on those flit
charts.
Participants will have 15 minutes to write and 5 minutes to walk around
seeing what other people wrote.
Participants will be provided the sample challenges from the worksheet.
Participants will work in small groups brainstorming and identifying project
plan/action steps for addressing those challenges and fill out on the right
column of the worksheet. (See the attached Worksheet here )

(XLIV) Addressing Resistance
When working toward inclusive implementation there will be obstacles. This activity
helps participants address different types of resistance they may meet within the
workplace, with partners, or with project participants.
The objectives for this activity are to identify where resistance occurs, why it is
occurring, and what mechanisms can be used to counter it. It also aims to persuade
those in power to own and support inclusion principles and implementation
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•

In small groups, participants will discuss by answering the following
questions:
1. How do we know there is resistance? What is the impact on our
project?
2. In what cultural, social, political, legal, and political context does the
resistance exist? What factors may be shaping it?
3. What is motivating power holders to oppose change? What are the
power dynamics?
4. What assumptions are we making as team members?

•
•

Participants will debrief and report to the whole group. Trainer will help
narrow down core insights from the discussion.
Using the insights they developed, participants will work in small groups and
answer the following questions:
1. Is the space for promoting inclusion opening or closing? Why?
2. Are there domestic stakeholders wanting change? Why?
3. Are they organized, empowered, and influential enough to drive
reforms? Why or why not?
4. Are there citizen groups with which we can work, that are organized
and empowered, able and willing to demand or create change?
5. Which factors determine the right time and best way to take
advantage of opportunities?
6. How can we persuade power holders to support inclusion?
7. What consequences would resisters experience if they became allies
instead? To whom are powerful actors accountable, how and why?
8. Is it possible to ascertain root causes of resistance?

•

Based on the results of the discussion, participant will fill out the worksheet.
First, they will list each assumed rationale for resistance in Column A.
Trainer explains the difference between non-adversarial and adversarial
advocacy using the following meaning:
Non-Adversarial Advocacy: Framing the inclusion project in a non-threatening
way. Show resisters that including marginalized and excluded groups does
not mean disadvantaging others, that improving the rights of marginalized or
excluded people does not take away rights of the majority, rather, it improves
the rights of all. An example of non-adversarial advocacy might be social
media campaigns to educate and disseminate a message of inclusion to a
larger population, swaying the opinions of decision-makers and those in
power, and broadening the reach of an inclusion message.
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Adversarial Advocacy: An effective technique when resistance comes from a
higher level, for example from government or individuals in prominent
positions. Creating peer pressure by showing how neighboring countries are
more inclusive can impact the way the national government considers
inclusion.
•

•

Then, for each row under Column A, participants will decide whether a
strategy of non- adversarial advocacy would be most effective or whether
the nature of the resistance requires a more forceful response.
Based on those decisions, participants will populate the corresponding cells
(Column B for non-adversarial; Column C for adversarial). (See the attached
Workshop here)

(XLV) Social Inclusion Action Plan
The Action Plan codifies the commitments for supporting and complementing the
other project objectives through stand-alone results. The Inclusion-Sensitive Work
Plan and the Social Inclusion Action Plan together capture the project’s plans for
inclusion-sensitivity and responsiveness on a cross-cutting level as well as for standalone inclusion activities. Participants will be introduced to a sample outline for a
Social Inclusion Action Plan as the following.
SAMPLE SOCIAL INCLUSION ACTION PLAN OUTLINE
A. Title Page; Introduction
B. Key Inclusion Commitments: Inclusion-Sensitive Workplan
C. Key Inclusion Commitments: Organizational Culture and Capacity
i. Recruiting New Staff ii. Onboarding iii. Managing Inclusive Team
D. Key Inclusion Commitments: Risk Management through an Inclusion Lens
E. Key Inclusion Commitments: Inclusion-Sensitive Project Close-out
F. Key Inclusion Commitments: Monitoring for Inclusion Opportunities and
Barriers
G. Key Inclusion Commitments: Promoting Opportunities for Change
H. Key Inclusion Commitments: Addressing Resistance
(XLVI) Homework: Personal Social Inclusion Action Plan
Participants will be provided the worksheet, “Personal Social Inclusion Action Plan”
Instruction: Each of participants will:
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1. Write a problem statement - the inclusion issue, the identification of
systemic exclusion.
2. Identify/decide an activity/program goal and/or target group) for their work.
3. Write an initial description/suggestion of what can be observed or known
(the data) regarding the inclusion challenges.
4. Set forth initial analysis of who or what is causing the exclusion (involving
agency, access, power, participation).
5. Posit mechanisms or interventions that might overcome or remove
exclusionary barriers.
(See the attached Worksheet on Appendix-IV)
(XLVII) Day 4 Closure
Today is the end of Day 4 and participants might feel overwhelmed, confused and
tired. This closure activity can allow participants to have fun and also at the same
time to reflect on their feelings concerning with inclusive development.
• Let participants think about how they are feeling now and choose one animal
that can represent their feeling about inclusive development.
• All participants will act out the animals they chose at the same time. Allow
laughter to break while doing.
• Let participants explain how their chosen animal represents their feeling.
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Day 5
Inclusive MEL, Impact and Sustainability
Today workshop sessions will focus on what participants have learned for the last four days and
their personal social inclusion action plan presentations. Today sessions will also focus on
Inclusive Monitoring and Evaluation, which will allow participants to assess indicators and
develop an inclusive MEL system. The final part of today sessions will emphasize how to
integrate inclusive impact and sustainability. Participants will create a systems map for
addressing the social inclusion problem.
OBJECTIVES: PWBAT (Participants will be able to):
• Present their personal social inclusion action plan and receive comments and
feedback from their fellow participants and trainers
• Assess the relevance and completeness of their existing indicators and develop an
Inclusive MEL system
• Identify risks and challenges of data collection and how to address them
• Create a systems’ map which visually represents the actors and other factors
influencing the social inclusion problem that their project seeks to address as well as
the project’s relationship to these actors and factors.
• Identify their project’s place within the system of actors and factors that are barriers
and boosters to their desired transformative change
• Prioritize interventions that leverage boosters and champions in the system
• Assess whether they have achieved the objectives of the workshop
• Provide written comments and feedback for trainers and the training program
TASKS:
Time
9:00 – 9:15
9:15 – 9:45
9:45 – 10:45
10:45 – 11:00
11:00 – 12:00
12:00 – 1:00
1:00 – 2:30
2:30 – 3:30
3:30 – 3:45
3:45 – 4:00
4:00 – 4:30
4:30 – 5:00

Sessions
Warm-up Activity
Recap for Day 4 & Today Agenda
Presentation: Personal Social Inclusion Action Plan
Coffee Break
Developing an Inclusive MEL System
Lunch Break
Risks Level of Data Collection
Integrating Inclusive Impact and Sustainability:
Creating a System Map
Coffee Break
Revisiting the PGOs of the whole Workshop
Written Feedback
Day 5 & Workshop Closure
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PROCEDURE
(XLVIII) Warm-up Activity
(XLIX) Recap for Day 4 & Today’s Agenda
Tell participants what we have covered on Day 4. Ask if participants have any
questions concerning what we discussed on Day 4. Allow participants to clarify what
they are still confused about. Invite some discussion from other participants if they
want to contribute too. Make sure some peers learning also happens here by
bouncing questions back to other participants to answer as much as possible.
Quickly introduce today’s agenda and take some clarification questions.
(L)

Presentation: Personal Social Inclusion Plan
Participants will give presentations on their personal social inclusion plan. They will
have maximum 5 minutes each for their presentation. Allow questions and
comments after each presentation.

(LI)

Inclusive Monitoring and Evaluation
Assess the Relevance and Completeness of Your Existing Indicators
The purpose of this activity is to help participants modify their project indicators so
that they become more inclusive. This is relevant for both qualitative and
quantitative indicators. This assessment can be applied to indicators regardless of
the level of change they are measuring (process, output, outcome, impact).
To determine whether an indicator is inclusive, we first need to verify that 1) the
result that it aims to measure is itself inclusive, and 2) that it is well suited to
measure the result for which it was designed.
Participants will carry out the verification process as follow:
• Select an objective and an indicator to analyze and go through the questions,
recording their answers in the response columns.
• Review their responses at the end to find out whether their indicators are
complete and whether they fully address the intent of inclusiveness in the
result.
Participants will be provided with one sample Result and one sample Indicator. In
small group, they will discuss to answer the following questions under each
category. Trainer reminds participants to designate one member of their teams to
take notes.
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Sample RESULT: Local organizations effectively advocate for education access for
minorities in Country X.
Questions:
• What does the result aim to change? • Process • Attitudes • Knowledge •
Awareness • Practice • Policy • System • Norm • Belief • Add your own
• Who will benefit from this result?
• How will they benefit from the change?
• Who influences the change?
• How do they influence the change?
• How do influencers experience change?
• How do beneficiaries experience change?
• How often do stakeholders experience change?
• What are the stages of this change?
• When would this change be seen?
Sample INDICATOR: # of organizations effectively engaged in advocacy for educational
access for minorities
Questions:
• What does the result aim to change? • Process • Attitudes • Knowledge •
Awareness • Practice • Policy • System • Norm • Belief • Add your own
• Who or what is the measurement unit?
• How do we collect data for this indicator?
• Who are the data sources for this indicator?
• How do we collect data?
• How do we quantify and qualify or describe change?
• How do we quantify and qualify or describe change?
• How frequently do we intend to collect and analyze data on this indicator?
• What are our milestones?
• When do we analyze and track progress for this indicator?
Participants will compare what they discussed with the sample from TAAP. Trainer asks:
• How are your answers different from the sample?
• Is there anything that you didn’t think about but included in the sample.
• What do you want to add to the sample?
Notes for Trainer: From the sample indicators on the worksheet, the indicator needs to
be rephrased. Pointers in the last column which said “What are the inconsistencies”
help to revise it by bringing in in new concepts and ideas. In the example the indicator
was not inclusive because it did not capture change that the outcome was aiming to
achieve for the excluded population. This assessment can also show that the type of
change sought in the result cannot be captured by one indicator, and that other
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indicators will need to be developed. In short, this analysis can help to align the indicator
with the result it is aiming to achieve. (See the attached Worksheet here)
Developing the Disaggregation Levels of Indicators
Trainer asks: What are the most appropriate indicators for a project? Take some
answers and share them a sample list and remind them that not all levels are possible,
necessary, or safe to include for all projects.
Appropriate Indicators Sample List
• Sex • Gender • Age • Religion • Disability • Ethnicity/Origin • Migration status • Race
• Access to information communication technology • Conflict/non-conflict exposure •
Distance of dwelling from basic services • Documented/undocumented • Dwelling
conditions • Employment status/ Occupation • Family composition/Status in family •
Language • Level of vulnerability • Level of education • Location • Residence status •
Urban/Rural setting • Wealth/income /economic status • Other areas as relevant
Risks Level for Data Collection
In small groups, participants will discuss the following relating to Data Collection.
• How do you define inclusive data collection for your project’s context?
• What do you want to achieve by inclusive data collection?
• How will the data be collected?
• To make the data collection inclusive, whom do we invite to participate?
How will they participate?
• Whom have we not invited to participate in data collection? Why?
Participants will be provided list of Risks and Challenges that data collectors might
face and brainstorm how they can minimize them.
1. SAFETY AND SECURITY RISKS: Their presence at the data collection site may
cause conflict.
2. EMOTIONAL CHALLENGES: The types of questions they will ask to others
may raise unpleasant memories of their own lives.
3. KNOWLEDGE GAPS: They have never engaged in data collection before.
4. NEGATIVE ATTITUDES: Respondents may not want to engage with them or
be respectful to them due to their identity.
5. ENVIRONMENTAL BARRIERS: There may be physical barriers to access, or
gender-based barriers.
6. LEGAL CHALLENGES: There are laws and policies prohibiting access of
collector to the respondent.
7. LOW ACCESS TO INFORMATION: Information not accessible in formats
understandable.
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8. COMMUNICATION CHALLENGES: Lack of knowledge of the language spoken
by the respondents, no access to interpreters and assistive devices.
9. OTHER? Participants can add any other risks or challenges.
For each risks or challenges above, participants will brainstorm and answer the
following questions:
1. What is the level of the risk? High, Medium or Low?
2. What can you/data collectors do to minimize these issues?
(See the attached Worksheet here)
Trainer: Hand out participants the worksheet on “Respectful and Ethical Data
Collection” for their information. (See the attached Appendix (VI))
(LII)

Integrating Inclusive Impact and Sustainability
Creating a Systems Map
The purpose of this activity is to help participants build a systems map, which
visually represents the actors and other factors influencing the social inclusion
problem that their project seeks to address as well as the project’s relationship to
these actors and factors. Participants will have a better understanding of their
project’s place within the system of actors and factors that are barriers and boosters
to transformative change.
Trainer: Let’s go back to our case study/scenario about iPACE. What do you think the
long-term social change to which the project seeks to contribute? Write that longterm social change at the top of a flip chart.
Participants will write down the actors and factors that influence the problem on
sticky notes, and place the notes on the flip chart.
(It may be useful for participants to review the domains of analysis:
• Who has access to and control over resources and how would transformative
social change come about to make access more equal?
• What are the knowledge, beliefs and perceptions about included,
marginalized and excluded identities and how would transformative social
change come about that would improve knowledge, belief and perceptions
about marginalized and excluded identity groups?
• Who controls power and decision-making, and how would transformative
social change come about that would address power imbalances?
• What are the different roles and responsibilities of identity groups and how
would transformative social change come about that would make the roles
and responsibilities more equal?
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•

What is the status of human dignity, safety, and wellness for each identity
and how would transformative social change come about to transform the
human dignity, safety and wellness for all identity groups?)

Trainer will facilitate the discussion and group similar notes together and eliminate
duplicates. Participants will identify those factors or drivers they believe most
strongly influence the barriers and boosters to transformative change. Place this
high-influence grouping at the center of the flip chart.
Trainer will also facilitate a group discussion about how each of the actors and
factors identified influence the problem, their levels of influence, and their
relationship to each other. Trainer will cluster interrelated factors around the center
point, arranging them so that those that influence each other are close together.
Draw lines and arrows between the sticky notes to show relationships. A one-way
arrow shows that the actor influences another actor. A two-way arrow shows that
both influence each other. A heavy line shows strong influence while a thin line
shows weaker influence, and dotted lines show indirect influence. Revise the
clusters and lines as needed until you find an arrangement that the group agrees
upon based on the understanding of the context.
Trainer will remove some sticky notes that are not as essential, or add new actors.
Once a draft map emerges, participants will have a look at the map and discuss the
following questions:
1. What does the map reveal about the prospects for long-term impact? For
sustainability of transformative change?
2. What is missing? What is not fitting in?
3. What is connected that shouldn’t be? What is not connected that should be?
4. Are there areas where progress could be made rather readily? Are there
areas where progress might be more challenging?
5. Which items on the map are boosters to positive change? Which are
barriers? Highlight areas that are working or not working.
Processing:
• How do you feel about creating a systems map?
• What do you like about it? Why?
• Anything you do not like? Why not?
• Have you ever created a systems map before? How did you do it?
• What do you think need to be in place for a good systems map?
• How would you like to use this systems map in your future inclusive work?
• Trainer provide a sample systems map from TAAP for their reference.
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(LIII)

Revisiting the Goal and Objectives of the Workshop
•
•
•
•

(LIV)

Participants will be provided the workshop’s Goal and Objective statements
introduced on the first day of the workshop.
Trainer will put the numbers 1 to 5 around the room
Participants will write down the number they think how those goal and
objectives are met
Trainer will read those goal and objectives one by one and participants will
go and stand at the numbers they wrote for each one

Written Feedback
Participants will provide written feedback to the trainers and the program and hand
them in. (See the attached Appendix VIII)

(LV)

Day 5 & Workshop Closure
3 Hs Activity
The purpose of this activity is to allow participants share what they have learned
from the workshop to their fellow participants and trainers. This is also an
assessment activity which showcase the participants learning.
• Trainer will post a flit chart and draw a body of a person with highlight on the
Head/Heart/Hand.
• Participants will get three different colors indexes/post-its and write
knowledge on yellow which represent head, skills on blue that represent
hand and attitude on red color which represent heart. All represent their
learning from the workshop.
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•

Participants will go to the front, one by one, share their 3 Hs and post them
on poster. They will post learned knowledge on the head, skills on the hand
and attitudes on the heart of the body.
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Appendix (I):
Scavenger Hunt Activity
(Adapted from American Center’s TOT Handbook)
Preparation for the activity
• Take a look at the information collected about each selected participant
• From that information select 20 different facts on each individual participant –
Eg.
(For Participant A
1. Graduated from Dagon University
2. Have worked at ABC organization.
For Participant B
1. Was born in Shan State
2. Attended Advocacy training in Yangon)
• Once you have all 20 different facts for each participant, combines all the no. 1
into one document
So it will be look like.. (refer to the above example)
1. Graduated from Dagon University (from Participant A)
2. Was born in Shan State (from Participant B)
And you will have 20 different facts of 20 participants on one document
• Make all no.2 one document, no. 3 one document, so you will have 20
documents and each document has 20 different facts about 20 different
individual participants
• When creating that document, make a space to write a name under each fact.
See below:
1. Graduated from Dagon University
______________________________________
2. Was born in Shan State
______________________________________
During Activity
• Give each participant one sheet of that document when they came into the room
• Each participant needs to find the person that matched each fact on the
document and write down the name under each fact
• Each participant will get 20 different names and 20 facts of their fellow
participants in the room
Processing the activity
• When each participant has found out who belongs to each fact, come back to the whole
group.
• Ask one participant to start to introduce his/her name to the group
• Ask who else has information about him/her
• The rest of each participant will have one fact to share about that person, let them
share
• Next participant introduces, the same process as above.
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Appendix (II):

Circle Step
(Adapted from American Center’s TOT Handbook)
I.
Trainer asked participants to stand and make a circle.
II.
Give instruction and do example for the following process
Trainer reads a statement
i) if the statement accurate for any of the participants, they take one step into the
circle
ii) all participants look around
iii) step back
iv) “Step Up……(statement)….Look around…..Step Back”
III.
Statements for the activity (Examples)
Step up if you….
• Had a delicious breakfast
• Feel hot
• Are excited
• Are not from Yangon
• Are working for an organization
• Are working for LGBTQs organization
• Are working PDOs organization
• Are ethnic nationalities
• Are a Myanmar citizen
• Have experience on program/project design
• Work more in remote areas
• Speak more than two languages
• Have attended Gender awareness training
• Are hungry
• Like coffee more than tea
• Have attended training about interfaith dialogue
• Live in downtown
• Worked with humanitarian aid projects
• Always think before you speak
• Understand what “inclusion” is
• Know what the “development” is
• Know what “social justice” is
• Listen more than you speak
• Always give space for others to talk before you do
• Work with INGOs
• Work with LNGOs
• Know everything
Note for Trainer: Information could be extracted from the applications and needs assessment to
make it more relevant to participants.
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Appendix (III):
Case Study / Scenario
Planning a Social Inclusion Analysis for a US Embassy-funded
Inclusive Training Program in Shan State, Burma
The US Embassy is providing funding for the Institute for Political and Civic Engagement-iPACE,
a program of World Learning in Myanmar to provide political and civic education training
programs for leaders of political and civil society organizations and labor activists. Since its
establishment in 2012, iPACE has trained more than 2,300 participants through its training sites
at the American Center in Yangon and the Jefferson Center in Mandalay. In order to reach more
people in remote areas, iPACE is developing a proposal to establish a training center in Shan
State, in addition to the training venues in Yangon and Mandalay. iPACE is working with officials
in the Myanmar Ministry of Education and other partners at the national and state level to
support the development of a 5-year inclusive training strategy and programs for Myanmar.
The US Embassy has notified iPACE that it would be interested in giving a grant to IPACE to
support the development of inclusive training strategies and programs in Shan State, which is
the biggest state and one of the most diverse states in term of ethnicities and religions. iPACE
must submit a proposal to the Embassy with details on how it would conduct a high-quality
inclusion analysis of the current status of inclusive training programs in Shan State, to ascertain
the challenges and opportunities of developing inclusive training programs in Shan State and
make preliminary recommendations on how best to integrate attention to inclusion in the
planning and implementation of the programs.
The proposal should demonstrate to the US Embassy that iPACE knows how to gain an
understanding of what is already going well with regard to providing training programs in
Myanmar, and in Shan State in particular. Additionally, the proposal should show that the
proposers have a preliminary understanding of the institutional and legal barriers to inclusive
training programs, as well as an understanding of the barriers preventing participants with
disabilities and participants from marginalized ethnic communities from fully participating in its
training programs.
In this scenario, we will examine the proposed project’s operating environment as it relates to
issues of social inclusion, marginalization and exclusion. We will identify the opportunities and
challenges to promote social inclusion and develop solutions for implementation. We will
collect data at international, national and local levels and analyze the status of education or
training levels in Myanmar and in Shan State. We will try to understand the opportunities and
barriers in providing training programs in Shan State, (particularly) for participants with
disabilities, participants of ethnic minorities and other marginalized identities. We will then
identify the root causes of marginalization and exclusion and identify intervention areas with
potential for transformative change.
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Appendix (IV):

TAAP Scenarios
TAAP Scenario A: Your team has been implementing an entrepreneurship project in rural areas
in the Republic of (insert a country) for the last two years. You have received additional funding
to more intentionally include women in the next two years of the project.
Key Assumptions:
• Based on a gender and social inclusion analysis conducted by a trusted consultant at the
mid-point of the project, women make up 65 percent of the population in rural areas,
but only 25 percent of your project’s current participants are women.
• Many women are subsistence farmers. Some have small shops where they sell tea and
small goods.
• Through your project’s current monitoring and evaluation practices, you know wheat
and rice are the most common staples farmers grow, but not the most profitable. Fava
beans are grown too but less common. Fava beans yield a higher value compared to
wheat and rice.
• About 30 percent of female farmers are organized in cooperatives.
• Most communities have a weekly market on Sundays. The analysis found that women
walk on average 5 miles each way to attend the market.
TAAP Scenario B: Your team was recently awarded with a 5-year education project in the
Republic of (insert a country). One significant component of the project is inclusive education,
to ensure that learners with disabilities have equal and equitable access to education.
Key Assumptions:
• Based on a gender and social inclusion analysis conducted by a trusted consultant at the
start of the project, learners with disabilities make up to 20 percent of total learners in
(insert a country).
• The learners with disabilities population is diverse and includes persons with physical
and mental disabilities.
• One partner on the project is the Republic of (insert a country)’s National Association of
Persons with Disabilities. Its members are disabled persons’ organizations (DPOs) from
around the country.
• 75 percent of teachers have no prior experience or training on how to design lesson
plans that include learners with disabilities.
• 80 percent of schools in (insert a country) are not physically accessible for persons that
are wheelchair users.
TAAP Scenario C: Your team is in the final year of its urban governance strengthening project in
the Republic of (insert a country). For the last four years, the project has strengthened city
councils to be more transparent and effective through participatory planning with citizens.
During the most recent feedback sessions with key stakeholders, your team learned about the
lack of ethnic minorities represented on city councils and in participatory planning processes.
Key Assumptions:
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•
•
•
•

•

Your team conducted a rapid gender and social inclusion analysis to learn more about
this problem. You discovered that ethnic minorities are 15 percent of urban populations.
95 percent of ethnic minorities are not registered to vote.
Many ethnic minorities are stigmatized because they do not speak the national
language. Additionally, 60 percent of ethnic minorities are illiterate.
While ethnic minorities do not appear to formally participate in the urban governance
system, ethnic minority communities have informal systems and processes to address
community issues and solve problems.
One candidate running for city council in the capital city of (insert a country) is from an
ethnic minority group and would be the first person from an ethnic minority to be
elected in the country’s history.
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Appendix (V):

Personal Social Inclusion Action Plan

1. Your problem statement (Reflection): What is the inclusion-related challenge that you
plan to address, within a program/project or systemic exclusion? Identify a program
goal and/or target group for your work: Consider two dimensions of the focal domain:
(1) Is your concern sector specific (e.g. agriculture, politics, health) with a focus on
particular excluded identities gender, disability, religious, LGBTI, ethnic) or (2) Cross
sectorial but identity specific?
2. Observed aspects of the challenge (Observation & Listening): Share your knowledge or
observations regarding the exclusion or inclusion challenge? What data do you have?
(What do you not know, but need to know?)
3. Your Preliminary Understanding (Social Inclusion Analysis): Set forth initial analysis of
who or what is causing the exclusion (involving agency, access, dignity, participation or
power). Using the Social Inclusion Analysis domains, discuss any underlying drivers and
causes of inequality, including legal, institutional, cultural and attitudinal barriers.
4. How do you intend to address that problem (Inclusive Program Design and
Implementation)? Suggest mechanisms or interventions that might overcome or
remove exclusionary barriers. With whom might you consult, for inclusive perspectives
and to ensure that all voices are represented?
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Appendix (VI):

Respectful and Ethical Data Collection

•

Explain why you are collecting the data.

•

Explain why they were chosen to be a respondent.

•

Explain how their data can help address the issue you are investigating.

•

Explain why their cooperation is important in collecting the information you need.

•

Explain the extent of privacy and confidentiality you can offer.

•

Clarify your responsibility as a researcher.

•

Clarify their role as respondents.

•

Clarify that participation is completely voluntary, and that the respondent can stop
the process at any point during the interview.

•

Explain how much time it will take and stick to it.

•

Allow users to self-describe their identity.

•

Be aware of your own biases.

•

Explain what will happen with the collected information and how others may
benefit.

•

Do not require a response.

•

Use semi-structured interviews when asking about exclusion. It builds trust before
asking respondents to disclose personal information.

•

Offer multi-select checkboxes, not single-select options.

•

Be informed on the ethics of taking photographs during data collection.

•

Leave a contact number where you can be reached. If you have to take action on
any of the information disclosed to you, operate within the local and contextual
protection protocols. Tell your respondents how you have ensured your adherence
to those protocols and explain what will happen next.

114

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
Appendix (VII):

Inclusive Development Workshop
Needs Assessment

Dear participants,
Greeting from (insert organization) and congratulations for being selected to attend the 5-day
workshop on inclusive development which will be held at (insert location). We are excited and
looking forward to meeting you all in person. Before we begin our workshop, we would like to
learn more about your needs to inform our planning for the workshop. Please take a few
minutes to answer the following questions as much as you can. It is important for us to
understand your backgrounds to enhance our learning environment during the workshop.
1. What is your motivation for attending the Inclusive Development workshop?
2. Please indicate your need for each contents below by placing an X in the appropriate
column.
Subjects
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20

Of great
need

Of some
need

Of no
need

Mapping Your Social Identity
Mapping Your Organization’s Social Identity
Stakeholders Analysis and Mapping
Social Inclusion Analysis Questions
Six Domains of Social Inclusion Analysis
Identifying Respondents & Data Collection Tools
Mapping Data and Findings
Exploring Root Causes of Marginalization and Exclusion
Identifying Intervention Areas for Change
Social Inclusion Integration Continuum
Identifying What Change is Possible
Developing Inclusion-Sensitive Workplan
Developing Project-Level Team Culture & Capacity for
Inclusion
Monitoring Identity-Based Violence & Accessibility
Addressing Resistance
Developing Social Inclusion Action Plan
Developing Inclusive MEL System
Risks Level of Data Collection
Creating a Systems Map for Transformative Change
Other topics of great need
1.
2.
3. Respond to the following seven statements below by using a score between 1 – 5.
Scores: 1 being “strongly disagree”, 2 being “moderately disagree”, 3 being
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“undecided”, 4 being “moderately agree”, and 5 being “strongly agree”. Circle the score
value that applies to you and the statement.

1
2
3
4
5
6

Statement
I am confident to encourage colleagues and friends to be more
inclusive of different identity groups
Even if it is not required by the donor, my supervisors and others I
know ways in which to make my work more inclusive
I am clear on what type of social inclusion outcomes I want my
work to contribute
I am confident to bring together diverse peoples to discuss issues
that are important to me and them
I can review an existing project plan and advise how to make it
more inclusive
I am confident that I could design and implement a more inclusive
project

Score
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

4. In one sentence, describe what inclusion means to you?
5. What can your fellow participants and your facilitators expect from your contributions
to our inclusive and collective learning community?
6. Please share one question that you as a civil society leader currently have in relation to
“Inclusion”. This question can be as broad or as specific as you would like.
7. In your current role in your organization, how do you believe you could apply what you
learn from attending this workshop?
8. What are your concerns to be engaged in our learning community?
9. In this workshop, we are going to discuss issues related to inclusion and exclusion, which
might make some people uncomfortable. However, we want to make sure that every
participant feels safe to share their experience and if they do not want to, they do not
have to. For the following three questions, although we would encourage you to answer
them, you do not need to if you do not want to and you can move to question No. 10.
a. Have you ever experienced exclusion?
b. Are there any moments in your life that you feel you are excluded?
c. Did that experience has an impact in any way to your personal and professional
work?
d. How did that experience have an impact on your personal and professional
work?
10. Is there anything you want your fellow participants, your trainers and us to know that
would help in the planning of this workshop?
Thank you very much for taking your time answering these questions and we are looking
forward to working together with you!
Name: ________________________________
Position: ______________________________
Organization: ________________________
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Appendix (VIII):

Final Written Evaluation
Inclusive Development for Civil Society
5-Day Workshop
Date:
Venue:
Trainers’ Names:
Please help us evaluate the Inclusive Development for Civil Society Workshop by answering the
following questions. We will use your feedback from this evaluation to measure the
effectiveness of our 5-Day training model. Your feedback is important to us and will help us
improve the effectiveness of our future workshops. Please be as specific as you can.
(insert name of the organization or trainer) will ensure that your responses are NOT shared
outside this workshop with other individuals and organizations. As your honest response is very
important for the future workshop, please answer the questions as honestly as you can. Thank
you for your participation.

First Question

Overall, how satisfied are you with the Inclusive Development for Civil Society Workshop?
1. Not satisfied at all
2. Not satisfied
3. Somewhat satisfied
4. Satisfied
5. Absolutely satisfied
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1. Goal and Objectives: Below are the goal and objectives of the Inclusive Development
Workshop. After reflecting on this workshop, please indicate the degree of success in
meeting these objectives.
Goal

Failed

Limited
success

Generally
successful

Very
successful

Participants will deepen their
understanding of social inclusion and
develop program design and
implementation strategies to make
their projects and organizations more
inclusive.
Objectives (Participants will be able
to)
Reflect, recognize, navigate and explain
their unconscious and conscious biases
relating to their social identities.
Describe what inclusion,
marginalization and exclusion are.
Become aware of their social identities
and the identities of their organizations
and explain how those identities
influence inclusion, marginalization and
exclusion.
Oversee a social inclusion analysis for
their programmatic activities.
Develop an inclusive design and
implementation strategies for their
projects and organizations.
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Develop an inclusive monitoring and
evaluation plan for their future
projects.
Provide your comments on goal and objectives of the workshop here:

2. Content: Below are content areas of inclusive development course that we have
covered in this workshop. Please choose 6 subjects that you feel the most important for
your learning.
•
•
•
•
•
•
•
•
•
•
•
•
•

Dots Activity
Workshop Glossary
Mapping Your Identity
Mapping Your Organization Identity
Everyday Inclusion Indictors
Case Study
Stakeholders Analysis & Mapping
Social Inclusion Analysis Questions
Six Domains of Social Inclusion
Analysis
Identifying Respondents & Data
Collection Tools
Mapping Data and Findings
Exploring Root Causes
Identifying Intervention Areas for
Change

•
•
•
•
•
•
•
•
•
•
•

Social Inclusion Integration
Continuum
Creating the TAAP Scenario
Identifying What Change is Possible
Developing Inclusion-Sensitive
Workplan
Developing Project-Level Team
Culture & Capacity for Inclusion
Monitoring Identity-Based Violence
& Accessibility
Addressing Resistance
Developing Social Inclusion Action
Plan
Developing Inclusive MEL System
Risks Level of Data Collection
Creating a Systems Map

If you were the trainer/facilitator for this workshop, how would you like to do it differently
concerning with Content Sessions?

119

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
3. Respond to the following seven statements below by using a score between 1 – 5.
Scores: 1 = “strongly disagree”, 2 = “moderately disagree”, 3 = “undecided”, 4 =
“moderately agree”, and 5 = “strongly agree”. Circle the score value that applies to you
and the statement.

1
2
3
4
5
6

Statement
I am confident to encourage and advocate my colleagues
and friends to be more inclusive of different identity
groups.
Even if it is not required by the donor, my supervisors and
others I know ways in which to make my work more
inclusive.
I am clear on what type of social inclusion outcomes I want
my work to contribute.
I am confident to bring together diverse peoples to discuss
issues that are important to me and them.
I can review an existing project plan and advise how to
make it more inclusive.
I am confident that I could design and implement a more
inclusive project.

Score
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

4. What would you like to suggest or recommend to World Learning’s TAAP Team in order
to improve future workshops? Please circle the appropriate rating representing your
response and then add your comments.

1.

How do you rate the workshop contents? (helpful,
useful, interesting, etc.)

Low
1

Medium
3
4

High
5

2

1

2

3

4

5

1

2

3

4

5

Comments:

2.

How well was time management handled given the
schedule? (length of the sessions, amount of time
for discussions, etc.)
Comments:

3.

How do you rate the classrooms setting? (comfort,
convenience, location, etc.)
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Comments:

4.

How do you rate the workshop materials,
presentations and handouts? (Clear, neat,
understandable, etc.)

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

Comments:

5.

How do you rate the workshop trainers’ capacity
and expertise?
Comments:

5.

Others: (add your question here)
Comments:

5. What are the important learning(s) have you acquired from this workshop? Why or how
these learnings important to you either personally or professionally?

6. What important knowledge, skills and attitude have you learned from this workshop,
and how do you intend to use them?

121

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
7. What topics or subject matters or activities discussed in this workshop that are MOST
IMPORTANT to you? Why?

LEAST IMPORTANT… Why?

8. How do you personally intend to put in practice or make use of what you have learned
from this workshop?

9. Who are the people/organizations/communities who will benefit from your learned
skills and knowledge?

122

USING PRINCIPLES OF INCLUSION AND SUSTAINABILITY FOR DESIGNING AND FACILLITATING
INCLUSIVE AND SUSTAINABLE DEVELOPMENT WORKSHOPS
10. Please also give feedback on your facilitators.
What do you like the most about
this facilitator? Please write three
things that you like about this
trainer. How did he/she help your
learning as a facilitator?

What three things this facilitator can
improve for future workshops?

Facilitator Name
1
Facilitator Name
2

Facilitator Name
3

If you were (Insert names of Facilitator 1, Facilitator 2 and Facilitator 3), how would you have
done it differently as a facilitator?

What are other suggestions you would like to give to your facilitators?

Name: _______________________________
Organization: __________________________
Date: ________________________________
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